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|. Executive Summary

The survey was designed to obtain basetliata on efforts tcaddress the needs of

vocational special population ustents in the California community college system.
Under the provisions of th€arl D. Perkins Vocational and Technical Education Act
(VTEA) of 1998, special populaticstudents are identified as:

» Economically disadvantageidcluding foster children;

* Single parents, includingingle pregnant women;

* Displaced homemakers;

* Disabled;

* Entering a career nontraditidria their gender; and/or

 Educationally disadvantaged, includiimgited English proficient, English as a

second language, or English language learner students.
The survey was administered electronicadlyall 108 community colleges in California,
and focused on the groups served, the progrand services provided, and problems in
meeting special population student needéinety-four of the 108 community colleges
responded yielding a response rate of 87%e Miost typical respondent was the college
dean of occupational education. Data are reported on a statewide basis combining all
special population categories, on a statevisdsis for each special population group, and

by community college regional consortia areas.

Statewide, economically disadvantaged stiisieeceive the most services, followed by
the limited English proficient and studemigh disabilities. Fewer colleges report
directing efforts toward single parentssplaced homemakers, and nontraditional
students. The latter three groups are thdesits who were targeted in earlier VTEA
legislation with set-ade funds. While the survey does mell us whether this reflects a
decline in services to thegeoups, it does appear to indiedhat they are not receiving
priority attention. Singl@arents and displaced homemkare also likely to be
economically disadvantaged. For examfie, Illinois Department of Education
documentSupporting Single Parents and Displaced Homemakers for Success, reports
that nationally 54% of displaced homemak®aise incomes below the poverty line, and
nearly 38% of female-headed households whildren under the age of 18 live in
poverty. Therefore, these twgooups could receive servicdssignated for economically

disadvantaged students. Nontraditional sttgldrowever, do not necessarily fall in the
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economically disadvantaged category and would generally not receive services designed
for that group.

For all six special population groups, carearrseling was the most frequently cited
activity. For five of those %j general support sepe is the next most frequently sited
activity. Transportation assistance is the least frequently provided service. In terms of
problems, the need for Basic Remedial Edocais reported by the greatest number of
colleges. Other high ranking problems are inadequate funding, low recruitment, low
retention and transportation. Thus, transpantatanks as the fifth greatest problem yet is
the least frequently provided activity.

The vast majority of colleges report theyuke VTEA accountabilitgore indicator data.
They are slightly more likely to examimempletion rates and s@what less likely to

look at nontraditional swess. To facilitate collection of the core indicator data, colleges
are most likely to survey economically disadizged students and ledikely to collect

data on single parents adidplaced homemakers.

The following is a brief synopsis of the sapfindings by each VTEA special population

category.

Economically Disadvantaged Student$hese students receitre most attention in the
state as a whole. The most frequently reported activities areraunseling, support
services, and staff dedicatedse@rving them. Transportatiamamong the least frequently
provided activities; however, when the senigprovided, economically disadvantaged
students are among the most likely to receiva lte two most likely problems cited for
serving this group are a lack foinds and their need for basic remedial skills. When low
retention is cited as a problem, economicdlgadvantaged students are among the most
likely to reflect this problem. Thus, lobasic skills and low retention seem to be

correlated.

Limited English Proficient StudentgOf all the specigbopulation groups, limited

English proficient students are the most lki&d have curriculum developed for them.
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Transportation and interpreters are least fratjyg@rovided for thiggroup. The greatest
problem in serving these students is the rfeedasic remedial education. As with
economically disadvantaged statie low retention is alsa problem, pointing to the link
between these two issues. Although repdotednly a third of theolleges, the problem
of an inadequate job market scores high fes¢hstudents. This refits the difficulty of
entering the workforce without adequategtish language skills. Ensuring that these
students stay in school isetlkey factor in helping them attain their academic and

occupational goals.

Single Parent Student@/hile transportation is progded by only 41 colleges, single
parent students are among the nlisly to receive this serge. They are also among the
most likely to receive childcare and tdéxok vouchers. All of the activities for single
parents are augmented by other funding sowtsapport. Compared to other special
population groups, single paremi® the most likely to have a conflict with the times at

which classes are offered, although onlycbBeges indicate this is a problem.

Displaced Homemaker Studentf§hese students are the Iddstly to receive services.

It is possible that there &slack of understanding amg college staff regarding the
definition of this group. For example, contraoya fairly high score in this category for
receiving childcare, few diggced homemakers in fact have children. Displaced
homemakers are the least likely special papoih group to have curriculum developed
for them or to be the focus of staff development activities (which might alleviate
confusion in the definition dhis group). In addition to funding, transportation and basic

remedial education apFoblems for this group.

Students with DisabilitiesThere is a high level of agity reported for students with
disabilities. Over 70 colleges provide most of the services listed. Students with
disabilities are the most liketp have dedicated staff, integbers, be the focus of staff
development, and receive transportation supdors the only speail population group to
score relatively high in terms of facilities dealied to serving them. This is probably due
to the infusion of additional Disabledustents Programs and Services (DSPS) funding.

Despite the relatively low levels of problemeported for students with disabilities, this
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was one of the two special population groupsfbom an inadequate job market ranked
relatively high as a problem, perhapseefing prevailing workplace attitudes and

practices.

Nontraditional StudentsOf the services provided to nontraditional students, career
counseling and support are provdday the greatest number ajlleges. However, fewer
colleges provide these services to nontiaial students than to the other special
population student categories. Compandith other special population groups,
nontraditional students score relatively higlhe provision of vocational education
marketing materials. Low recruitment antergion, however, continue to be problematic.
Better strategies for attracting and retainingtramitional students need to be developed

and implemented. Nontraditionstudents are the least likaly need basic remediation.

Project ProductsThe full report and a companion piece that identifies effective
practices for meeting the needs of special patpnt students are aWable online at the

web site of the joint Special populations Advisory Committee: www.casp.cc.



I1. Survey Methodology

The purpose of the survey was to obtain baseline data on efforts to address the needs of

vocational special population students acroegdalifornia community college system.

The VTEA defines six categes of special populations.

Special Populations

Economically disadvantaged family or individudtamilies or individuals who are
low-income according to the latest availabléedaom the U.S. Depament of Commerce

Single parent An individual who is unmarried or legally separated from a spouse and
has a minor child or children for whom the@at has either custoday joint custody; or
who is pregnant.

Displaced homemakerAn individual who is in one athe following three categories: i)
has worked primarily without remunerationdare for a home and family, and for that
reason has diminished marketable skillshay been dependent on the income of another
family member but is no longer supportedtbgt income; or iii) is a parent whose
youngest dependent child will become ineligitdeeceive assistance under part A of Title
IV of the Social Security Act (42 U.S.C. 601 s¢q.) not later than 2 years after the date
on which the parent applied for assistannder this Title. To qualify a displaced
homemaker must also be unemployed or uedeployed (working less time than desired
or at jobs below one's skill level) and expacing difficulty in obtaining or upgrading
employment.

Individual with a disability An individual with any disability as defined in Section 3 pf
the Americans with DisabiliteAct of 1990 (42 U.S.C. 12102.he definition refers to

individuals who have physical anental impairments thatibstantially limit one or more
major life activities (e.g., caring for one'dfsperforming manual tasks, walking, seeing,
hearing, breathingehrning and working).

Nontraditional training and employmen#An occupations or field for which
individuals from one gender comprise lesatt25 percent of the individuals employed.
These include careers in computer scietea)nology, and other emerging high skill
occupations. This definition is basedemployment statistics, not on enrollment data.

Individual with limited English proficiency An individual who has limited ability in
speaking, reading, writing, or understanding English language, and whose native
language is a language other than Engbshyho lives in a family or community
environment in which a language otheairttEnglish is the dominant language.




The survey used in this project was adddrom a model del@ped by Dr. Joseph A.
Kotarba, Department of Sociology, UniversitiyHouston, Texas. The intent of the
project was to survey every California coommity college campus with regard to the
special populations served, programs or ses/provided, problem areas or issues noted,
core indicators and their use, plan®t@rcome barriers and vocational education
transition programs. The map on the follogipage indicates where community colleges
are located throughout California, and the éalidelow list the surveyed services and
problems. During the initial phase of the projelse survey was sent electronically to all
California community colleges, using a cacttdata base supplied by the California
Community Colleges Chancellor's Office. As survey information was submitted and
collected the contact list was refineduéting in an updatedlectronic listing of

vocational college contacts. In the secphdse, project staff would telephone campus
contacts to clarify survey responses orwdlially contact collegethat had previously
failed to respond to the survey. The emsliewas 94 of the 108 California Community

Colleges responded to the surveglging a response rate of 87%.

The survey instrument, the resulting data basd the updated contact list are posted on the
website of the California Joint Special Pagidns Advisory Committee at www.casp.cc.

Surveyed Services Surveyed Problems
Curriculum Development Insufficient Funds
Staff Development Lack of Institutional Support
Survey Special Pops for MIS Low Recruitment
Voc Ed. Marketing Material Low Retention
Career Counseling Need for Remedial skills
General Support Services Insufficient Job Market
Childcare InsufficienBtaff
Interpreters Inadequa&upportServices
Transportation Insufficierftacilities
Textbook Vouchers Transportation
Dedicated Special Poj&taff Timingof Classes
Dedicated Facilities
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[Il. Results

The survey has resulted in @ailth of data. Much of thieflects commonalities across
colleges, regions, services, and those seitedefully, the reader will identify areas of
particular interest and examine these taletepth. The report is divided in three
sections, with brief introductory remarksepeding each part. In Section A, data are
analyzed on a statewide basis combining akt&d population categose In Section B,
statewide activitieaddressing each of the spe@apulation groups are examined.
Section C consists of regidrmaports based on data supgdligy colleges and aggregated

by their community collegeegional consortia areas.

A. Statewide Results for all Special Population Groups Combined

Table 1 shows the number of colleges indicativey provide services for each of the six
special population groups. Economicallgativantaged students are the group most
commonly targeted, followed by limited Endliproficient students and students with
disabilities. Fewer colleges report effadisected toward single parents, displaced
homemakers, and nontraditional students. tab& reflects raw numbers of colleges,
which have been converted in percentégesnost of the discussion. In terms of
percentages, the economically disadvgethare addressed by 88% of responding
colleges, limited English proficient l§2%, students with disabilities by 68%,
nontraditional students by 54%, single parents by 51% and displaced homemakers by

39%.
Table 1

Where Respondents Focus Their Attention
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50
40
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20
10
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Economically Limited English Single Parents Displaced Students Non-traditional to
Disadvantaged Proficiency Homemakers w/Disabilities Gender
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The three groups receiving the leatention are the studentathwere targeted during the
prior VTEA legislation with seaside funds. While it is ngossible to know whether the
data above reflect a decline in servicethse groups, it does appear that they are not
presently receiving priority attéion. It is also possible &t single parents and displaced
homemakers are economically disadvantageticauld be receiving services designated
for that broader target population. Howe\satvices to nontrational students would

probably not be supported in this way.

All colleges were asked to indicate wheérvices they provide for special population
students. Table 2 reports these findings.

Table 2
The Number of Respondents Providing Various Activities
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The five most frequently conducted activitee®, in descending ordecareer counseling,
general support servicestaff development, dedicate@ftfor serving special population
students, and vocational eduoatmarketing materials. @nsportation assistance is the
least frequently provided service. The percentage of respondiageoproviding each

of these activities is:
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Surveyed Services % Colleges Reporting
Curriculum Development 86%
Staff Development 90%
Survey Special Pops for MIS 73%
Voc Ed. Marketing Material 89%
Career Counseling 96%
General Support Services 93%
Childcare 82%
Interpreters 70%
Transportation 60%
Textbook Vouchers 82%
Dedicated Special Pops Staff 90%
Dedicated Facilities 81%.

When asked to indicate the greatest proklénserving students from special population
groups, the majority of colleges reported Ba®emedial Educationds Table 3.) This
was followed closely by inadequate fungj low recruitment, low retention, and
transportation. Thus, transportation ranks adifth greatest problerstatewide, yet is

the least frequently provided activity. @kosts of assisting with transportation are

undoubtedly a barrier, and otleat requires some creative strategies to resolve.
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The Number of Respondents Specifying Problem Areas
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In terms of the percentage of respondinlieges identifying the various issues as
problems for serving special poptiten students, the figures are:

Surveyed Problems % Colleges Reporting
Insufficient Funds 7%
Lack of Institutional Support 16%
Low Recruitment 64%
Low Retention 64%
Need for Remedial skills 80%
Insufficient Job Market 51%
Insufficient Staff 50%
Inadequate Support Services 30%
Insufficient Facilities 39%
Transportation 59%
Timing of Classes 25%

When asked whether colleges had a plasvgrcome the barriers and problems for special

population students, 71% of the respagdcolleges indicated that they do.
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Tables 4 and 5 examine on a statewide basisafative level of serges and problems for
the six special population groups. More sfieglly, Table 4 repass the percent and
number of colleges providing specific activities for each population group, and Table 5
displays the percent and nuentof colleges indicating vanus problems. Reading across
the row for an activity, one can see the percécolleges providing that activity for each
special population group. For example, Tabkhows that curriculum development is
provided most frequently for students whe &mited English proficient and economically
disadvantage, and least frequently for displaced homemakers and single parents. Reading
down a column for a particular populatiame can see the percentage of colleges
providing activities for that group. For exampdareer counseling is the most frequently
provided activity for economically disadvaged students and pradung interpreters is

the least.

17



Table 4

Activities and Services Providedrfeach Special Population Group

Percent and Number of 94 Responding Colleges

(94 of 108; 14 non-responding colleges)

Economicall Limited | Single Displaced Students Students in
. y English | Parents P ) Nontraditional
- Disadvantaged . Homemakers with e
Activity Proficient C Training
%, () | %, (n) Disabilities %, ()
%, (n) ’ ’ %, (n) %, (n) '
. 71%
Curriculum 67) 72%, (68) 47%, 45% 66% 51%
Development ' (44) (42) (62) (48)
7%
66% 55% 53% 78% 62%
Staff Development (72) (62) (52) (50) (73) (58)
65%
55% 54% 53% 66% 48%
Survey for MIS (61) (52) (51) (50) (62) (45)
\I\;‘;‘ii‘gggg' 78% 66% | 61% 60% 67% 71%
Materials (73) (62) (57) (56) (63) (67)
Career Counseling 88% 80% 84% 77% 88% 75%
(83) (75) (79) (72) (83) (70)
General Support 85% 78% 75% 65% 86% 61%
Services 80) (73) (70) (61) (81) (57)
78%

. 55% 71% 63% 56% 54%
Childcare (73) (52) (67) (59) (53) (51)
teroreters 44% 30% | 44% 36% 45% ?gi/;’

P (41) 37) | (@1 (34) (42)
0
Transportation 45% 32% 44% 36% 45% ?gl/)o
P (42) (30) (41) (34) (42)
52%
78% 51% 67% 55% 56%
Textbook Vouchers (73) (48) (63) (52) (53) (49)
52%
. 80% 70% 64% 53% 80%
Dedicated Staff (75) (66) (60) (50) (75) (49)
Dedicated Facilities S7% 46% 48% 37% 69% 37%
)} (54) (43) (45) (35) (65) (35)
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Table 5

Problems/Issue in Serving Special Populations

Percent and Number of 94 Responding Colleges

(94 of 108; 14 non-responding colleges)

Problem/ Economically | Limited | Single | Displaced | Students | Students in
Disadvantaged English | Parents Homemakers  with Nontraditional
Issue 7 L .
Proficient Disabilities Training
% (M) | %) | %M %M | %0 | %0
'Fr‘lfr‘]‘(‘;gc'e“t 67% 54% | 57% 48% 55% 49%
(63) (51) (54) (45) (52) (46)
;ig;g:tlnstltutlonal 3% 8% 5% 4% 6% 5%
3) (7) ) (4) (6) (5)
Low Recruitment 32% 27% 21% 18% 19% 52%
(30) (25) (20) (17) (18) (49)
Low Retention 38% 40% 33% 22% 30% 35%
(36) (38) (31) (21) (28) (33)
gi‘ﬁl'g Remedial 65% 64% | 39% 320 42% 31%
(61) (60) (37) (30) (39) (29)
20%
Job Market 30% 32% 20% 15% 34% (19)
(28) (30) (19) (14) (32)
Insufficient Staff 31% 32% 28% 23% 33% 22%
(29) (30) (26) (22) (31) (21)
'S”jrf'/?feusate Support 19% 23% | 18% 17% 19% 14%
(18) (22) (17) (16) (18) (13)
. - 19%
Insufficient Facilities 32% 23% 21% 18% 28% (18)
(30) (22) (20) (17) (26)
Transportation 49% 28% 47% 33% 36% 23%
(46) (26) (44) (31) (34) (22)
0, 0, 0, 0, 0, 6%
Timing of Classes 13% 11% 19% 15% 6% (6)
(12) (10) (18) (14) (6)
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Staff development is most likely to be prowiden topics of studestwith disabilities and
the economically disadvantaged and leastlyiko be focused on single parents and
displaced homemakers. Childcare and textbamlckiers are most frequently provided for
economically disadvantaged students andlsiparents. Although transportation is
provided by less than half of the respondingems, it is most likely to be provided for
students who are economically disadvantaged, single parents, or those who have

disabilities.

Table 4 can also be used to examineréthative level of activity for each special
population group. Reading down a columndgrarticular special population group, one
can see which activities are most likely topgoevided. While there are differences in the
six groups, there are also some general patteatsare derived from all six categories.
For example, career counseling is the nfiexjuently provided activity. With the
exception of nontraditional students, generaloguit service is the next most frequent
activity. For nontraditional gtlents the second mostdresntly reported activity is

providing vocational marketing materials.

When examining the activities that are least likely to be provided, interpreters and
transportation appear the leastilable for all six groups. Fdive of the six, dedicated
facilities also score low (thexception being for disabledustents). This may reflect
funds available through DSPS (Disabled Stusi@rbgrams and Services). The groups
least likely to have curriculum developfedt them are single parents and displaced

homemakers.

Colleges are most likely to survey econortjcdisadvantaged studés for purposes of

data collection. They areast likely to collect datan single parents and displaced
homemakers. More careful identificationsafigle parent and displaced homemaker
students would undoubtedly result in more reliable data for these groups. Limited English
proficient students, students with diséhdk, and nontraditional students are defined by

data and are not typicallygluded as survey questions.
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Table 5 examines which problems are niisty to be reported for each special
population group and the relative level of peshk across all groups. Low retention is
most frequently cited as a problem fionited English proficient and economically
disadvantaged students. Thése groups are also most likely need basic remediation.
Therefore, the need for basic remediatiod the problem of lowetention seem to go
hand in hand.

Low recruitment is reported to be mosbplematic for students pursuing nontraditional
training. An inadequate job makis most frequently citeas a problem for students with
disabilities and those with limited English poxéncy. When classes are scheduled is most
frequently reported as a preioh for single parent studentEconomically disadvantaged
and single parents students arest likely to have problemaith transportation, and they
(along with students with disdibies) are the groups most &ky to take advantage of the

service when it is provided (see Table 4).

Lack of funds is ranked asdlgreatest problem for four of the six groups. For five of the
six groups, low basic skills needing reméidia also scored in the top three problem
areas. Nontraditional students showed a glighifferent pattern with low recruitment
and low retention scoring high and the needdonedial skills scoring lower than for the

other five groups

The next section of the report analyzes the dietsvand/or services reported statewide for
each of the six special population groups. Tidetain this sectioare presented in three
parts: Frequency of Activities Providdgnding for the Activities, and Frequency of

Problems in addressing the specific needstudents in each special population category.
To understand the context in which colleges meservices, they were asked to indicate

the most commonly spoken foreign languageseéir trea. These ressiare presented in
Table 6.
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Table 6

Colleges Reporting Various Languages Spoken in Their
Service Area
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Virtually all colleges indicate that Spanish is spoken in their area, followed by Viethamese
and Chinese, yet a multitude of languages aretegphandicated by the fact that "other" is

the second highest reported category. Thiderscores the complex multicultural milieu

of California in which colleges must belalbo meet the educational and economic

demands of their communities.

Colleges also identified the special popiglatgroups for whom interpreters are most
frequently provided. Table 7 shows that tireatest number of colleges (54) report
providing interpreters for studenivith disabilities. A figure not found in the table is that

17% of those colleges provide American Sign Language interpreters.
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Table 7

CCC Campuses Providing Interpreters
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Special Populations Category

Use of Core IndicatorsThe survey also asked collsgabout their use of the core
indicators, measures of vocational program activities and outcomes. They are measured
for all vocational education students inchiglivocational students who are members of

special populations. There are four an@ashich indicators are measured:

1. Skill attainment How many vocational students are
achieving a grade of C or higher.
2. Completions The number of vocational students

receiving certificates, degrees or
transferring.

=N

3. Placement and Employment Retention The number of vocational students place
in jobs, and the number retained in those

jobs.
4. Non-traditional Participation and The percent of vocational students
Completion participating in programs that train for jobs

nontraditional to their gender, and the
percent of students who complete those
programs.

Each college collects data on these fourdattirs for all of theivocational education
students. For each student the college indicaltether he or she is a member of a special

population group, the courses the studetdaksg, the gradeseceived, whether a
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program or certificate was completed, whetstedents are employed, and so on. This
information is submitted annually to the &ittellor's Office Management Information
System (MIS) which groups the data into thexabfour categories and reports it back to

the colleges.

All colleges have access tcetore indicator records stored on the MIS database to
analyze enroliment trends, and to identify styths and weaknesses in their vocational and
support programs. The data from the core indicators should not be looked upon as a
"report card" for program performance, lagta springboard for further analysis and
discussion on how to make improvements thaet industry and student needs. Because
these data can be disaggregated by special @tguigroup it is also useful for assessing

how the needs of special popidat students are being met.

Table 8 below shows that the vast majoriteolleges (77 of 94) port they use the core
indicator data. Table 9 showse degree to which they usach of the four types of

indicators.
Table 8

The Number of Respondents
Using Core Indicators

@ Use Core Indicators

17‘ m Do ot use Core Indicators

7

Table 9

Which Core Indicators are Used by Respondents

80 7
70 83
60
50 -
40 |

59

10

Skill Attainment Completion Placement&  Non-Trad Success
Retention
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B. Statewide Results bypecial Population Group

1. Economically Disadvantaged Students

As mentioned earlier, the needs of econoftyicisadvantaged studés are addressed by
the greatest number of colleges. The djeactivities providedor these students are
presented in the charts on the following pag@e most frequently reported activities are
career counseling, general suppsatvices, and staff dedicatedserving this population.
These students are also among the most likehave curriculum developed for them.
Textbook vouchers, vocational marketing mateaiad childcare also sced quite high.
Interpreters, transportation and dedicagelities are the least frequently provided

activities.

The second chart on the nexgjpashows how these activitiage funded. In most cases
they were funded by a combination of vooatl education and other funds. However,
several activities ived substantial funding froeources other than vocational
education funds. These actigd include childcare, textboaouchers and dedicated staff
and facilities. While childcare is regnized as an important activity to support
economically disadvantaged students, funtieothan vocational funds are being tapped

for this purpose, indicating that collaboratiorttwother funding entities is taking place.

The third chart displays the resultstioé problems sited bgolleges in serving
economically disadvantaged students. Collegesnost likely to report a lack of funds
and the need for basic remedial skills. The least frequently cited problems are limited
institutional support and the timaswhich classes are offeredable 5 showed that if low
retention is cited as a problem, thic@mmonly associated with economically

disadvantaged students.
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Tables for Economically Disadvantaged Students
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2. Limited English Proficient Students

On the following page, the same three charéspresented for limited English proficient
students: Frequency of Activities, Fundingloé Activities, and Frequency of Problems.
The highest scoring activities are careaunseling and support services, followed by
curriculum development and provision of deated staff. Of allhe special population
groups, limited English proficient studeraie the most likely to have curriculum
developed for them. Transportation and, irathig interpreters swre the lowest. The
second chart shows that the bulk of thedwvities were funded through a combination of
VTEA and other funds. The taaties that were funded mogilly by other funds were
childcare, textbook vouchers, dedicated staéf dedicated faciliéis, while vocational

education marketing materials were fudddmost exclusively with VTEA funding.

The greatest problem area for limited Englisbfferent students was reported as basic
remedial education (60 of 94 colleges). Beeond most cited problem area (reported by
51 colleges) is inadequate funding. Lacknstitutional support and the times at which
classes are offered are reported as minor pnol Although it is reported by only a third
of the colleges, an inadequate job marketdst likely to be cited as a problem for limited
English proficient students (along with students who have disabilitigs$. reflects their

difficulty in joining the workforcewithout adequate language skills.

Low retention is the third ranked problenpogted for this group. However, as Table 5
reveals, when it is listed as a problem, mnigst likely to pertain to limited English
proficient students. Ensuring that these stuglstaty in school is ey factor in helping

them attain their academic and occupational goals.
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Tables for Limited Enlgsh Proficient Students

Limited English Proficient Activities
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3. Single Parent Students

The three charts on the following page revbkat for single parent students, 60 or more
colleges report providing career couingg support serviceghildcare, textbook
vouchers, and dedicated staff. Althougingportation for single parents was only
provided by 41 colleges, singlerpat students are among theshlikely to receive this
service, as reported in Table 4. Singleepés are also the second most likely group to
receive childcare (67 collegpsovide it) and textbook vouclkse( 63 colleges reporting
s0). Providing interpreters is the least fragilyereported activityand single parents are
among the least likely to be the focuscafriculum development or staff in-service
training. All of the activities for single parents haveesal alternative sources of

funding.

Fifty-four colleges report thahadequate funding was a pleim in serving single parent
students. The second highest problem aresati@asportation. Compared to the other
special population groups, single parents aeanbst likely group to have a problem with

the time at which classes are offered.

29



Tables for Single Parent Students
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4. Displaced Homemaker Students

The charts on the following page show that, as with the previous special population
groups, career counseling and supgervices are the most fpgently reported activities.
Seventy-two and 61 colleges repthese activities respectiye Activities for displaced
homemakers that are reported by moentBO0 colleges are: childcare, vocational
education marketing materials, and textbwolichers. Although it is possible for a
displaced homemaker to have children and redddcare, this is nad common situation.
It is single parents who are mdigely to need this service.

It is possible that there &slack of understanding amg college staff regarding the
definition of this group. Colleges may grotifgm with the economically disadvantaged
or single parent students. Displaced Horakers are the least likely special population
group to have curriculum developed for them or to be the focus of staff development
activities. Expanded staff developmenttba topic of displaced homemakers might
reduce confusion in the definition of thesdividuals. They aralso the least likely

group to have facilities dedicated to serventh Re-entry centeese the facilities that
displaced homemakers would be likeliest toemsc These data indicate what appears to

be a decline in such centers

All activities were most frequently fundéy a combination of VTEA and other funds.
Career counseling, childcarmd textbook vouchers receivee tireatest amount of other
funding. Forty-five colleges ported that inadequate fundirgya problem in meeting the
needs of displaced homemakers. The next highest ranked problem areas (by 31 and 30

colleges respectively) were transgadion and basic remedial education.

31



Tables for Displaced Homemaker Students
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5. Students with Disabilities

Examining the charts on the following pagesievident that there is a high level of
activity for students with didalities. The lowest rankkactivity, transportation, was
provided by 42 colleges. Over 80 colleggsont providing careeraunseling and support
services. Over 70 report provg dedicated staffral staff development. In fact, students
with disabilities are the mogsikely special population groujp have dedicated staff,
interpreters, be the focus of staff deghent activities, and receive transportation
support. Itis the only specipbpulation group to score relatiyénigh in having facilities
dedicated to serving them. This possiblife@s the availabilityof DSPS funds, also
suggested by the second ditaat shows that a high propion of the activities provided

are paid for by funding sources other than VTEA.

Relatively low levels of problems were identified for students with disabilities. As in all
previous special populations groups, inquege funding was the most commonly sited
problem. The next most common problemppréed from 39 to 31 colleges, are: the
need for basic remedial education, tr@orgation, an inadequate job market and
insufficient staff. An inadequate job matkscored high for only two groups: students
with disabilities and limited English proficiestudents. The fact that it is seen as a
problem for students with disabilitiesperhaps a reflection of prevailing workplace

attitudes and practices.
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Tables for Students with Disabilities
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6. Students Pursuing Training Nontraditional to Their Gender

As seen in the charts following this seq, in general these students receive fewer
services. The most frequently provided s=s for nontraditional students are: career
counseling, vocational marketing materiaigff development and support services.
Although career counseling scores quite Hamontraditional students, Table 4 showed
that compared to the other special patioh groups, nontraditional students arel dast
likely to receive career counselin@his is in spite of the fat¢hat the decision to train in a
nontraditional area is in factcareer decision. The same isetiwith respect to support
services. Although they saorelatively high among the s&gs that are provided to
nontraditional students, these studentslaéeast likely special population students to

receive such support.

The least frequently reported activities for nontraditional students are interpreters,
transportation assistance, and dedicateitittas. Compared with the other special
population groups, the only activity in which nontraditional students score relatively high
is the provision of vocational education mdnkg materials. Siytseven colleges report
providing these materials for nontraditional stuide Nontraditional students are least
likely to be surveyed for purposes of data répgr This is perhapdue to the fact that
nontraditional status can be determined from course enrollment and does not need the
student to self identify. Thieulk of the activities for nontraditional students are funded by
a combination of VTEA and other funds.

In contrast to other special population groups, recruitment was ported as the greatest
problem for nontraditional students. It isik&d highest among the problems experienced
by nontraditional students, and the highest wé@mpared to all other special population
groups. Low retention, reported by slightly mdhan a third of the responding colleges,
is also a major problem for this group. Lovergion does not seem to be associated with
the need for basic skills. Table 5 stwtat among the six special population groups,
nontraditional students are the leakely to need basic remediation.

These charts point to a need to recruit aed tietain nontraditionatudents. The fact

that the vocational marketing materials scoghHtor this group indidas that colleges are
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actively trying to recruit nontraditional studen However, since it is a continuing
problem, better strategies fattracting and retaining nontréidnal students need to be

developed.
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Tables for Nontraditional Students

Activities for Training for Non-Traditional to Gender
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C. Results by Community College Regional Consortia

Data are presented for each of the seven California Community College Regional
Consortia. The Regional consortia provid@rdination and collaboration with the
various college services the region, including specipbpulations. There are seven
Regional Consortia representitem regions, with three paiof consortia merged for

organizational purposes. The consortia are:

Region 1 and 2 North/Far North

Region 3 and 4 San Francisco Bay Area

Region 5 Central

Region 6 South Coastal

Region 7 and 8 Los Angeles/Orange County Area
Region 9 Desert

Region 10 San Diego Imperial

The tables presented in each of the folluyvkRegional Consortia sections allow one to
compare the percentages of responding collegtb a region to statewide averages.
Three tables are presented in each regi@wim: the percent aolleges in the region
focusing on particular target populations, peecent of colleges in the region providing

various activities, and the percent of collegethe region experiaing various problems.
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Region 1/2, North / Far North Of the 13 colleges in the North /Far North Regional
Consortia, eleven respondeelgiing an 85% response rat€ompared to the statewide
average, Regionl/2 has a greater focus on stsidéth disabilitiesand a somewhat lesser
focus on the limited English proficient andntraditional students. In terms of the
activities provided, the region considerably pates the state in providing transportation.
This is perhaps due to theralinature of much of theegion. In fact, 11 of the 12

activities are provided at greatates than the state average. The only area in which the
region trails the state is indtprovision of vocational edudan marketing materials. The

greatest problem in this region, compatedhe state, is low retention.

Percent of Region 1/2 Colleges Foawugsbn Special Population Groups

Compared with State as a Whole

GROUP STATE AVG. REG. 1/2 AVG. DIFFERENCE
Economically
] 88% 82% 6%
Disadvantaged
Limited English
o 72% 64% 8%
Proficient
Single Parents 51% 55% + 4%
Displaced
39% 36% 3%
Homemakers
Students with
o 68% 83% +15%
Disabilities
Nontraditional Students 54% 46% - 8%
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Percent of Region 1/2 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 1/2 AVG. DIFFERENCE

Curriculum

86% 91% 5%
Development
Staff Development 90% 91% +1%
Survey Special Pops for

73% 91% +18%
MIS
Voc Ed. Marketing

) 89% 82% 1%
Material
Career Counseling 96% 100% + 4%
General Support
) 93% 100% %

Services
Childcare 82% 100% 8%
Interpreters 70% 82% 2%
Transportation 60% 91% 3%
Textbook Vouchers 82% 100% + 8%
Dedicated Special Pops

90% 100% +10%
Staff
Dedicated Facilities 81% 100% + 9%

Percent of Region 1/2 Colleges Expelderg Problems Compared with State

PROBLEM STATE AVG. REG. 1/2 AVG. DIFFERENCE
Insufficient Funds 7% 73% -4%
Lack of Institutional

16% 0% -16%
Support
Low Recruitment 64% 64% 0
Low Retention 64% 82% +18%
Need for Remedial

80% 82% +2%
Skills
Insufficient Job Market 51% 55% + 4%
Insufficient Staff 50% 46% -4%
Inadequate Support 30% 27% - 3%
Insufficient facilities 39% 46% +7%
Transportation 59% 64% 5%
Timing of Classes 25% 27% + 2%
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Regions 3/4, Bay / Interior BaylT'wenty-one of 26 colleges responded for a response
rate of 81%. This region provides slighthore services to studts with disabilities
compared to the state average (+8%), and sdraefewer services to single parents and
displaced homemakers (-13% and -10% respectively). When looking at the problems
reported by the region, the timing at which sksare offered is the problem that most
exceeds the state averagemihig of classes is often an issue for single parents and
displaced homemakers and this probleny mecount for the loweservices to these
groups. Forty-three percent of Region 3/4aegdls provide transportation. This is the
activity in which the region fell most behincetistatewide average. Region 3/4 is fairly
urban with relatively high access to publiartsportation that perhaps lessens the need for
transportation support. Howevdris possible that the cost piiblic transportation may be
an issue for students. On nine of the 12 #&awy, the region scored lower than the state

average, and seven of the 11 problems wererted at more than the state average.

Percent of Region 3/4 Colleges Foaugsbn Special Population Groups
Compared with State as a Whole

GROUP STATE AVG. REG. 3/4 AVG. DIFFERENCE
Economically
. 88% 91% 13%
Disadvantaged
Limited English
o 72% 67% 5%
Proficient
Single Parents 51% 38% -13%
Displaced
39% 29% 10%
Homemakers
Students with
o 68% 76% +8%
Disabilities
Nontraditional Students 54% 52% - 2%
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Percent of Region 3/4 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 3/4 AVG. DIFFERENCE
Curriculum
86% 86% 0
development
Staff development 90% 86% - 4%
Survey Special Pops for
73% 76% +3%
MIS
Voc Ed. Marketing
) 89% 76% 13%
Material
Career counseling 96% 95% -1%
General support
) 93% 86% 1%
services
Childcare 82% 71% 11%
Interpreters 70% 67% 3%
Transportation 60% 43% 17%
Textbook vouchers 82% 76% - 6%
Dedicated special pops
90% 81% 9%
staff
Dedicated facilities 81% 81% 0

Percent of Region 3/4 Colleges Expewderg Problems Compared with State

PROBLEM STATE AVG. REG. 3/4 AVG. DIFFERENCE
Insufficient Funds 7% 86% + 9%
Lack of Institutional

16% 29% +13%
Support
Low Recruitment 64% 62% -2%
Low Retention 64% 76% + 12%
Need for Remedial

80% 76% 4%
Skills
Insufficient Job Market 51% 67% + 16%
Insufficient Staff 50% 48% + 2%
Inadequate Support 30% 33% + 3%
Insufficient Facilities 39% 43% + 4%
Transportation 59% 57% 2%
Timing of Classes 25% 43% +18%
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Region 5, CentralOne hundred percent of the cgks in Region 5 responded to the
survey. The region shows a slightly greater emphasis on displaced homemakers and
nontraditional students than the state ahale All colleges in the region report
providing staff development focused on spepigbulation studentsocational education
marketing materials, and genksapport services. The least frequently provided activity
is transportation, with Bttle more than half of the colleges doing so. This, however, is
only 3% below the statewide average. Theusrence of various problems in meeting the
needs of special population students do not frary state averages by more than nine

percent.

Percent of Region 5 Colleges Focusing on Special Population Groups
Compared with State as a Whole

GROUP STATE AVG. REG. 5 AVG. DIFFERENCE

Economically

] 88% 86% 2%
Disadvantaged
Limited English

o 72% 79% +7%
Proficient
Single Parents 51% 43% - 8%
Displaced
39% 57% +18%

Homemakers
Students with

o 68% 71% +3%
Disabilities
Nontraditional Students 54% 64% + 10%
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Percent of Region 5 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 5 AVG. DIFFERENCE
Curriculum
86% 86% 0
Development
Staff Development 90% 100% +10%
Survey Special Pops for
73% 71% 2%
MIS
Voc Ed. Marketing
) 89% 100% 1%
Materials
Career Counseling 96% 93% -3%
General Support
) 93% 100% %
Service
Childcare 82% 71% 11%
Interpreters 70% 64% 6%
Transportation 60% 57% 3%
Textbook Vouchers 82% 79% - 3%
Dedicated Special Pops
90% 93% +3%
Staff
Dedicated Facilities 81% 64/% -17%

Percent of Region 5 Colleges ExperiergcProblems Comgred with State

PROBLEM STATEAVG. REG. 5 AVG. DIFFERENCE
Insufficientfunds 7% 71% 6%
Lack of Institutional 16% 14% 2%
Support

Low Recruitment 64% 64% 0

Low Retention 64% 57% 1%
Need for Remedial 80% 71% 9%
Skills

Insufficient Job Market | 51% 36% + 6%
Insufficient Staff 50% 57% +7%
Inadequat&upport 30% 36% 6%
InsufficientFacilities 39% 36% 3%
Transportation 59% 57% 2%
Timing of Classes 25% 21% - 4%
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Region 6, South CoasSix of eight colleges respondmt a 75% response rate. This

region shows a greater focus on displaced homemakers and a somewhat greater emphasis
on nontraditional students and students wigoegonomically disadvantaged. The percent

of colleges in the region focusing on students wifabilities is quite bit lower than the
statewide average. Servides the limited English proficiet and single parents are at

about the statewide average. All respondiolieges provide career counseling, support
services, childcare, textbook vouchers, dadicated special population staff. The

services which fall most below the state average are providing facilities dedicated to
special population students and staff developrfemused on special populations. Nine of

the 11 problem areas score below the state average.

Percent of Region 6 Colleges Focusing on Special Population Groups

Compared with State as a Whole

GROUP STATE AVG. REG. 6 AVG. DIFFERENCE
Economically
] 88% 100% +12%
Disadvantaged
Limited English
o 2% 67% 5%
Proficient
Single Parents 51% 50% -1%
Displaced
39% 67% +28%
Homemakers
Students with
o 68% 33% 35%
Disabilities
Nontraditional
54% 67% +13%
Students

45



Percent of Region 6 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 6 AVG. DIFFERENCE
Curriculum
86% 83% 3%
Development
Staff Development 90% 67% -23%
Survey Special Pops for
73% 67% 6%
MIS
Voc Ed. Marketing
) 89% 83% 6%
Material
Career Counseling 96% 100% + 4%
General Support
) 93% 100% %
Services
Childcare 82% 100% + 8%
Interpreters 70% 67% -3%
Transportation 60% 50% 10%
Textbook Vouchers 82% 100% + 8%
Dedicated Special Pops
90% 100% +10%
Staff
Dedicated Facilities 81% 50% -31%

Percent of Region 6 Colleges ExperiergcProblems Comgred with State

PROBLEM STATEAVG. REG. 6 AVG. DIFFERENCE
Insufficient Funds 7% 50% -27%
Lack of Institutional

16% 0 -16%

Support
Low Recruitment 64% 67% + 3%
Low Retention 64% 50% -14%
Need for Remedial

) 80% 67% -13%
Skills
Insufficient Job Market 51% 33% - 18%
Insufficient Staff 50% 33% -17%
Inadequate Support 30% 33% + 3%
Insufficient Facilities 39% 17% -22%
Transportation 59% 33% 26%
Timing of Classes 25% 0 - 25%




Region 7/8, Los Angeles / OrangEighty-six percent (24 &8) of the region's colleges
responded. There is a greater emphasis on gdmiiied English proficient students than
in the state as a whole. This reflects theedie nature of the Los Angeles/Orange region.
Services provided score at about the stateageer Providing intengters is the activity

that most exceeds the state average (+9%). ldnshare reported at levels similar to the
state average. Low recruitment is a somewdssgter problem, and the need for remedial

skills is a somewhat greater problem.

Percent of Region 7/8 Colleges Foaugsbn Special Population Groups
Compared with State as a Whole

GROUP STATE AVG. REG. 7/8 AVG. DIFFERENCE
Economically
] 88% 83% 5%
Disadvantaged
Limited English
o 2% 83% +11%
Proficient
Single Parents 51% 54% + 3%
Displaced
39% 33% 6%
Homemakers
Students with
o 68% 67% 1%
Disabilities
Nontraditional
54% 46% 8%
Students
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Percent of Region 7/8 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 7/8 AVG. DIFFERENCE
Curriculum
86% 83% 3%
Development
Staff Development 90% 88% -2%
Survey Special Pops for
73% 71% 2%
MIS
Voc Ed. Marketing
) 89% 96% +7%
Material
Career Counseling 96% 96% 0
General Support
) 93% 88% 5%
Services
Childcare 82% 75% - 7%
Interpreters 70% 79% + 9%
Transportation 60% 54% 6%
Textbook Vouchers 82% 75% - 7%
Dedicated Special Pops
90% 92% 2%
Staff
Dedicated Facilities 81% 88% + 7%

Percent of Region 7/8 Colleges Expelderg Problems Compared with State

PROBLEM STATE AVG. REG. 7/8 AVG. DIFFERENCE
Insufficient Funds 7% 79% + 2%
Lack of Institutional

16% 17% +1%

Support
Low Recruitment 64% 54% -10%
Low Retention 64% 63% -1%
Need for Remedial

) 80% 92% +12%
Skills
Insufficient Job Market 51% 58% + 8%
Insufficient Staff 50% 58% + 8%
Inadequate Support s 30% 38% + 8%
Insufficient Facilities 39% 42% + 3%
Transportation 59% 67% 8%
Timing of Classes 25% 25% 0
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Region 9, Desert Nine of 10 colleges responded for a response rate of 90%. This region
provides fewer services to limited English praditt students than the state as a whole.
Somewhat fewer services are providedaatraditional students. In terms of the

activities provided, the region msost likely to survey spé&d populations student for MIS

data collection. Four of the 11 problem arassreported by a gres average of the

region's colleges than the state as a whole. The greatest difference is a reported problem

with transportation, which exceette statewide average by 19%.

Percent of Region 9 Colleges Focusing on Special Population Groups

Compared with State as a Whole

REGION 9
GROUP STATEAVERAGE DIFFERENCE
AVERAGE
Economically
] 88% 89% +1%
Disadvantaged
Limited English
o 72% 33% 39%
Proficient
Single Parents 51% 56% + 5%
Displaced
39% 33% 6%
Homemakers
Students with
o 68% 67% 1%
Disabilities
Nontraditional
54% 44% -10%
Students
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Percent of Region 9 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 9 AVG. DIFFERENCE
Curriculum
86% 89% 3%
Development
Staff Development 90% 89% -1%
Survey Special Pops for
73% 89% +16%
MIS
Voc Ed. Marketing
) 89% 89% 0
Material
Career Counseling 96% 89% -7%
General Support
) 93% 89% 4%
Services
Childcare 82% 100% + 8%
Interpreters 70% 78% + 8%
Transportation 60% 67% %
Textbook Vouchers 82% 89% + 7%
Dedicated Special Pops
90% 89% 1%
Staff
Dedicated Facilities 81% 89% + 8%
Percent of Region 9 Colleges ExperiergcProblems Comgred with State
PROBLEM STATEAVG. REG. 9 AVG. DIFFERENCE
Insufficient Funds 7% 67% -10%
Lack of Institutional
16% 11% 5%
Support
Low Recruitment 64% 67% + 3%
Low Retention 64% 56% - 8%
Need for Remedial
) 80% 89% 9%
Skills
Insufficient Job Market 51% 44% -7%
Insufficient Staff 50% 33% -17%
Inadequate Support 30% 11% -19%
Insufficient Facilities 39% 44% + 5%
Transportation 59% 78% +19%
Timing of Classes 25% 11% -14%
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Region 10San Diego/ImperialNine of nine colleges responded for a 100% response
rate. This region places more emphasas the statewide average on five of the six
special population groups. The one group thagives less attentidhan the statewide
average is students with disatids. All colleges in the ggon provide staff development
focused on special populations, vocationaledion marketing materials, career
counseling, and support services. The f@weimber of colleges report providing
interpreters for special populan students. Region 10 collegscore above the statewide
average in the provision seven activities, below on five, and at the average on one.
With respect to identified problems, for sevssues it appears to be less of a problem
than for the state as a whole. Thereaodifference on one, and four problems are a

somewhat greater issue in the pggthan in the state as a whole.

Percent of Region 10 Colleges Foaugson Special Population Groups

Compared with State as a Whole

REGION 10
GROUP STATEAVERAGE DIFFERENCE
AVERAGE
Economically
] 88% 100% +12%
Disadvantaged
Limited English
o 72% 100% +28%
Proficient
Single Parents 51% 78% +27%
Displaced
39% 44% 5%
Homemakers
Students with
o 68% 56% 12%
Disabilities
Nontraditional
54% 78% +24%
Students

51



Percent of Region 10 Colleges ProvigiActivities Compared with State

ACTIVITY STATE AVG. REG. 10 AVG. DIFFERENCE

Curriculum

86% 89% 3%
Development
Staff Development 90% 100% + 10%
Survey Special Pops for

73% 44% 29%
MIS
Voc Ed. Marketing

) 89% 100% +11%
Material
Career Counseling 96% 100% + 4%
General Support
) 93% 100% 7%

Services
Childcare 82% 89% + 7%
Interpreters 70% 56% -14%
Transportation 60% 78% 8%
Textbook Vouchers 82% 78% - 4%
Dedicated Special Pops

90% 89% 1%
Staff
Dedicated Facilities 81% 78% - 3%

Percent of Region 10 Colleges Experiencing Problems Compared with State

PROBLEM STATE AVG. REG. 10 AVG. DIFFERENCE
InsufficientFunds 7% 89% +12%
Lack of Institutional 16% 22% 6%
Support

Low Recruitment 64% 89% +25%
Low Retention 64% 44% 20%
Need for Remedial 80% 67% 13%
Skills

Insufficient Job Market | 51% 44% - 7%
Insufficient Staff 50% 56% 6%
Inadequaté&upport 30% 11% 19%
InsufficientFacilities 39% 33% 6%
Transportation 59% 33% 26%
Timing of Classes 25% 22% - 3%
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Appendix

There are four tables in the appendix. Thabées report the raw data in terms of number
of colleges, not the percentages as presentde: body of the report. Table A presents
the number of colleges, by region, reporting aigtiglirected toward each of the special
population groups. Table B reports the nundfezolleges that indicate they provide

various activities and services.

Table C shows the number of colleges prowdservices by regioand special population
group. This table can be used to examimerégion and specifispecial population group
of greatest interest to the reader. Faregle Region 1/2 provides the most curriculum
development for limited English proficient addabled students. It provides the most

marketing materials for economically disadvantaged students

The final table, Table D, reports problemeas by region and special population group.
The last row in each problem section reports the number of colleges in the region who
reported any kind of problem with respecthat particular problem. For example in
Region 1/2, eight colleges indieathat inadequate fundingasproblem. The rows above
the total report how many of the eight cobledisted it as a problem for a particular
special population group. In the case of Redit) of the eight colleges citing inadequate
funding as a problem, six listed it as a problarserving economically disadvantaged and
single parent students, while only four Igteas a problem for displaced homemakers
and students with disabilitie®dgain this table is useful iexamining issues of particular

interest to the reader.
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Table A
Number of Colleges by Region

Reporting Their Special Populations Focus

REGIONS
1&2 | 3&4 | 5 6 | 7&8 | 9 10
TOTAL # COLLEGES IN REGIONS 13 26 14 8 28 10 9
TOTAL # NOT RESPONDING TO 2 4 0 2 4 1 0
SURVEY
SPECIAL POPULATION
REPORTED FOCUS Economically Disadvantaged 9 19 12 6 20 8 9
REPORTED FOCUS Limited English Proficiency 7 14 11 4 20 3 9
REPORTED FOCUS Single Parents 6 8 6 3 13 5 7
REPORTED FOCUS Displaced Homemakers 4 6 8 4 8 3 4
REPORTED FOCUS Students with Disabilities 9 16 10 2 16 6 5
REPORTED FOCUS Students Training in Areas Non- 5 11 9 4 11 4 7
traditional to Gender
TOTAL # REPORTING A FOCUS ON 11 21 14 6 24 9 9
ONE CATEGORY - OR MORE
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Table B

Number of Colleges by Region Providing Activities

+++++ACTIVITY TOTALS OF RESPONSES
1&2
TOTAL # COLLEGES IN
ACTIVITY PROVIDED REGIONS 13
#NOT RESPONDING TO
SURVEY 2NR
CURRICULUM DEV TOTAL # REPORTING 10
STAFF DEV TOTAL # REPORTING 10
SURVEY SPs for MIS data TOTAL # REPORTING 10
VOC ED MKTG MATLS TOTAL # REPORTING 9
CAREER COUNSELING TOTAL # REPORTING 11
SUPPORT SERVICES TOTAL # REPORTING 11
CHILDCARE TOTAL # REPORTING 11
INTERPRETERS TOTAL # REPORTING 9
TRANSPORTATION
ASSIST TOTAL # REPORTING 10
TEXTBOOK VOUCHERS TOTAL # REPORTING 11
DEDICATED SP STAFF TOTAL # REPORTING 11
DEDICATED SP
FACILITIES TOTAL # REPORTING 11

OTHER ACTIVITIES

TOTAL # REPORTING

3&4

26

SNR
18
18
16
16
20
18
15
14

16
17

17

REGIONS

5 6 7&8
14 8 28
ONR 2NR 4NR
12 5 20
14 4 21
10 4 17
14 5 23
13 6 23
14 6 21
10 6 18
9 4 19

8 3 13
11 6 18
13 6 22
9 3 21

2 0 3
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Number of Colleges by Regiomd Special Population Group

Table C

Providing Activities

ACTIVITY PROVIDED SPECIAL POPULATION REGIONS

1&2|3&4 | 5 6 [7&8] 9 | 10

TOTAL # COLLEGES IN| 13 26 14 8 28 10 9

REGIONS

CURRICULUM DEV Economically Disadvantaged | 7 16 9 5 17 7 6
Limited English Proficient 8 16 8 4 19 5 8

Single Parents/Pregnant 4 10 6 3 12 6 3

Displaced Homemakers 4 9 6 4 9 7 3

Students w/Disabilities 8 14 9 4 14 7 6

Non-traditional 5 10 8 3 12 7 4

STAFF DEV Economically Disadvantaged | 8 16 12 4 18 7 7
Limited English Proficient 7 14 9 3 17 5 6

Single Parents/Pregnant 6 11 7 3 15 7 3

Displaced Homemakers 5 8 9 4 14 7 3

Students w/Disabilities 10 15 12 4 17 7 8

Non-traditional 7 13 10 3 13 7 5

SURVEY SPs to Collect MIS | Economically Disadvantaged | 8 15 8 4 14 8 4

data

Limited English Proficient 8 12 6 4 14 4 4

Single Parents/Pregnant 7 12 6 3 12 7 4

Displaced Homemakers 8 11 6 4 11 7 3

Students w/Disabilities 9 14 7 4 17 7 4

Non-traditional 6 10 6 4 10 6 3

VOC ED MKTG MATLS Economically Disadvantaged [ 9 14 11 5 20 7 7
Limited English Proficient 6 12 10 5 19 5 5

Single Parents/Pregnant 7 10 8 8 18 7 4

Displaced Homemakers 6 10 10 4 15 7 3

Students w/Disabilities 7 12 9 4 18 7 6

Non-traditional 7 11 11 5 18 7 8

CAREER COUNSELING Economically Disadvantaged | 9 20 13 5 21 8 7
Limited English Proficient 9 16 12 6 21 5 6

Single Parents/Pregnant 10 17 11 6 21 8 6

Displaced Homemakers 9 14 11 6 19 8 5

Students w/Disabilities 11 18 10 6 23 8 7

Non-traditional 8 13 10 6 19 8 6

SUPPORT SERVICES Economically Disadvantaged | 10 15 14 6 19 8 8
Limited English Proficient 8 16 11 6 20 5 7

Single Parents/Pregnant 9 13 10 6 18 8 6

Displaced Homemakers 8 11 10 6 14 8 4

Students w/Disabilities 11 18 11 6 20 7 8

Non-traditional 7 9 9 5 16 7 4
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Table C continued

ACTIVITY PROVIDED SPECIAL POPULATION REGIONS

1&2 |1 3&4 | 5 6 1788 9 | 10

TOTAL # COLLEGES IN| 13 26 14 8 28 10 9

REGIONS

CHILDCARE Economically Disadvantaged| 10 13 10 6 18 9 7
Limited English Proficient 5 10 8 5 15 5 5

Single Parents/Pregnant 9 14 9 6 15 8 6

Displaced Homemakers 10 9 7 6 14 8 5

Students w/Disabilities 7 9 6 5 14 6 6

Non-traditional 7 9 7 4 13 6 5

INTERPRETERS Economically Disadvantaged| 5 6 6 4 12 4 4
Limited English Proficient 5 5 6 3 12 5 1

Single Parents/Pregnant 3 2 4 3 7 4 0

Displaced Homemakers 3 0 4 3 9 4 1

Students w/Disabilities 9 13 7 3 12 6 4

Non-traditional 3 4 5 2 6 4 2

TRANSPORTATION ASSIST |Economically Disadvantaged| 8 6 8 2 8 6 5
Limited English Proficient 4 3 6 2 8 4 3

Single Parents/Pregnant 6 7 5 3 9 6 5

Displaced Homemakers 5 3 5 3 8 6 4

Students w/Disabilities 7 5 7 3 11 6 3

Non-traditional 5 4 g 3 7 4 3

TEXTBOOK VOUCHERS  |Economically Disadvantaged| 10 16 11 5 17 8 6
Limited English Proficient 6 7 7 4 15 5 4

Single Parents/Pregnant 9 11 8 6 17 8 4

Displaced Homemakers 8 7 8 5 12 8 4

Students w/Disabilities 9 7 9 4 15 6 3

Non-traditional 7 7 7 g 12 7 4

DEDICATED SP STAFF Economically Disadvantaged| 9 13 12 6 19 8 8
Limited English Proficient 8 12 11 6 16 6 7

Single Parents/Pregnant 8 11 8 5 15 8 5

Displaced Homemakers 6 8 6 5 13 8 4

Students w/Disabilities 11 17 10 5 19 7 6

Non-traditional 6 8 7 5 13 5 5

DEDICATED SP FACILITIES [Economically Disadvantaged| 7 12 6 2 17 6 5
Limited English Proficient 7 7 5 2 13 5 4

Single Parents/Pregnant 7 8 5 2 15 5 3

Displaced Homemakers 6 7 4 1 10 5 2

Students w/Disabilities 11 15 8 3 16 7 5

Non-traditional 4 5 4 3 11 5 3
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Table D

Number of Colleges by Region andegjml Population Group Reporting

Problems
PROBLEM AREA SPECIAL POPULATION HEGION
1&2 | 3&4 |5|6|7&8|9 |10
TOTAL # COLLEGES IN REGIONS | 13 26 14 | 8 28 | 10| 9
INADEQUATE FUNDING Economically Disadvantaged | 6 15 103 17 | 5] 8
Limited English Proficient 3 12 8 | 2 15 5 6
Single Parents/Pregnant 6 13 8 | 2 14 5| 6
Displaced Homemakers 4 10 7|1 13 4 6
Students w/Disabilities 4 13 8 |1 14 5 7
Non-traditional Training 5 10 7|2 12 5 5
TOTAL # RPTG INADEQ FUNDING 8 18 10| 3 19 6 | 8
LIMITED INSTITUTIONAL SUPPORT Economically Disadvantaged | 0 2 1/0| O 0|0
Limited English Proficient 0 3 210 1 1 0
Single Parents/Pregnant 0 2 210 0 0| 1
Displaced Homemakers 0 2 1|0 0 0 1
Students w/Disabilities 0 1 2|0 2 0 1
Non-traditional Training 0 3 1|0 1 0 0
TOTAL # RPTG LACK OF SUPPORT 0 6 2 | o 4 11 2
LOW RECRUITMENT Economically Disadvantaged | 3 6 512 9 [3]2
Limited English Proficient 2 6 5|1 5 4 2
Single Parents/Pregnant 2 3 4 |1 6 3 1
Displaced Homemakers 2 4 3|1 4 3 0
Students w/Disabilities 3 2 4 |1 5 3 0
Non-traditional Training 5 12 5|4 11 5 7
TOTAL # RPTG RECRUITMENT PROB 7 13 9 | a4 13 6 | 8
LOW RETENTION Economically Disadvantaged | 5 11 50| 12 | 2] 1
Limited English Proficient 4 10 6 | 3 8 4 3
Single Parents/Pregnant 5 10 4 |2 7 2 1
Displaced Homemakers 4 5 4 |1 6 1 0
Students w/Disabilities 5 7 4 |2 7 2 1
Non-traditional Training 5 9 3|2 8 3 3
TOTAL # RPTG LOW RETENTION 9 16 8 |3 15 5| 4
BASIC REMEDIAL EDUCATION Economically Disadvantaged | 7 15 9 /4| 17 | 6] 3
Limited English Proficient 6 13 7|4 18 7 5
Single Parents/Pregnant 4 7 6 | 2 10 5 3
Displaced Homemakers 5 4 5|1 8 4 3
Students w/Disabilities 3 8 713 9 5| 4
Non-traditional Training 3 5 4 | 3 7 4 3
TOTAL # RPTG BASIC REMEDIAL ED 9 16 10lal 22 s | 6
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Table D continued

REGIO
PROBLEM AREA SPECIAL POPULATION Ll
1&2 | 3&4 | 5|6 | 7&8 | 9 | 10
1
TOTAL # COL IN REGION 13 26 4 8 28 10 9
JOB MARKET Economically Disadvantaged 3 9 4 |0 8 2 2
Limited English Proficient 2 12 3|0 9 2 2
Single Parents/Pregnant 2 7 4 (0 2 2 2
Displaced Homemakers 1 4 3|0 3 2 1
Students w/Disabilities 4 9 3|2 8 4 2
Non-traditional Training 2 3 4 10 6 2 2
TOTAL # RPTG LACK OF JOBS 6 14 5 | 2 14 4 4
INSUFFICIENT STAFF Economically Disadvantaged 2 8 4 |12 10 2 2
Limited English Proficient 3 7 5|2 9 3 1
Single Parents/Pregnant 1 7 4 |2 9 2 1
Displaced Homemakers 1 5 3|2 8 2 1
Students w/Disabilities 4 6 5|1 9 2 4
Non-traditional Training 0 6 3|1 8 2 1
TOTAL #RPTG INSUFF. FACULTY 5 10 g8 |2 14 3 5
INADEQUATE STUDENT SUPPORT Economically Disadvantaged | @ 6 2 |2 7 1|0
Limited English Proficient 1 6 3|2 8 1 1
Single Parents/Pregnant 0 5 3|2 6 1 0
Displaced Homemakers 1 4 2 |2 6 1 0
Students w/Disabilities 1 5 2 |1 7 1 1
Non-traditional Training 1 3 2 |2 4 1 0
TOTAL # RPTG INADEQUATE STUDENT
SPT 3 7 5 |2 9 1 1
INSUFFICIENT FACILITY SPACE Economically Disadvantaged | 2 9 5|1 8 3 |2
Limited English Proficient 2 5 3|1 8 3 0
Single Parents/Pregnant 1 5 4 |1 7 2 0
Displaced Homemakers 1 4 3|1 6 2 0
Students w/Disabilities 3 6 5|1 8 1 2
Non-traditional Training 2 5 3|1 5 2 0
TOTAL # RPTG INSUFF. SPACE 5 9 5 |1 10 4 3
TRANSPORTATION ISSUES Economically Disadvantaged | 5 11 | 6 |2] 13 6 | 3
Limited English Proficient 1 7 51 7 4 1
Single Parents/Pregnant 4 11 8 |1 11 6 3
Displaced Homemakers 2 7 6 |1 8 5 2
Students w/Disabilities 6 7 4 |1 9 6 1
Non-traditional Training 3 4 4 |1 6 4 0
TOTAL # RPTG TRANSPORTATION 7 12 g |2 16 7 3
TIMING OF CLASSES Economically Disadvantaged | 1 5 1|0 4 1|0
Limited English Proficient 1 3 1|0 3 1 1
Single Parents/Pregnant 3 7 2 |0 5 1 0
Displaced Homemakers 2 4 2 |0 5 1 0
Students w/Disabilities 1 1 0|0 2 1 1
Non-traditional Training 0 1 110 3 1 0
TOTAL # RPTG CLASS TIMING 3 9 310 6 1 1
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