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I. Executive Summary 

 

The survey was designed to obtain baseline data on efforts to address the needs of 

vocational special population students in the California community college system.   

Under the provisions of the Carl D. Perkins Vocational and Technical Education Act 

(VTEA) of 1998, special population students are identified as: 

• Economically disadvantaged, including foster children; 
• Single parents, including single pregnant women; 
• Displaced homemakers; 
• Disabled; 
• Entering a career nontraditional to their gender; and/or 
• Educationally disadvantaged, including limited English proficient, English as a 
second language, or English language learner students. 

 
The survey was administered electronically to all 108 community colleges in California, 

and focused on the groups served, the programs and services provided, and problems in 

meeting special population student needs.  Ninety-four of the 108 community colleges 

responded yielding a response rate of 87%.  The most typical respondent was the college 

dean of occupational education.  Data are reported on a statewide basis combining all 

special population categories, on a statewide basis for each special population group, and 

by community college regional consortia areas. 

 

Statewide, economically disadvantaged students receive the most services, followed by 

the limited English proficient and students with disabilities.  Fewer colleges report 

directing efforts toward single parents, displaced homemakers, and nontraditional 

students.  The latter three groups are the students who were targeted in earlier VTEA 

legislation with set-aside funds.  While the survey does not tell us whether this reflects a 

decline in services to these groups, it does appear to indicate that they are not receiving 

priority attention.  Single parents and displaced homemakers are also likely to be 

economically disadvantaged.  For example, the Illinois Department of Education 

document, Supporting Single Parents and Displaced Homemakers for Success, reports 

that nationally 54% of displaced homemakers have incomes below the poverty line, and 

nearly 38% of female-headed households with children under the age of 18 live in 

poverty.  Therefore, these two groups could receive services designated for economically 

disadvantaged students. Nontraditional students, however, do not necessarily fall in the 
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economically disadvantaged category and would generally not receive services designed 

for that group. 

 

For all six special population groups, career counseling was the most frequently cited 

activity.  For five of those six, general support service is the next most frequently sited 

activity.  Transportation assistance is the least frequently provided service.  In terms of 

problems, the need for Basic Remedial Education is reported by the greatest number of 

colleges. Other high ranking problems are inadequate funding, low recruitment, low 

retention and transportation.  Thus, transportation ranks as the fifth greatest problem yet is 

the least frequently provided activity.  

 

The vast majority of colleges report they use the VTEA accountability core indicator data.  

They are slightly more likely to examine completion rates and somewhat less likely to 

look at nontraditional success.  To facilitate collection of the core indicator data, colleges 

are most likely to survey economically disadvantaged students and least likely to collect 

data on single parents and displaced homemakers.   

 

The following is a brief synopsis of the survey findings by each VTEA special population 

category. 

 

Economically Disadvantaged Students.   These students receive the most attention in the 

state as a whole.  The most frequently reported activities are career counseling, support 

services, and staff dedicated to serving them.  Transportation is among the least frequently 

provided activities; however, when the service is provided, economically disadvantaged 

students are among the most likely to receive it.  The two most likely problems cited for 

serving this group are a lack of funds and their need for basic remedial skills.  When low 

retention is cited as a problem, economically disadvantaged students are among the most 

likely to reflect this problem.  Thus, low basic skills and low retention seem to be 

correlated. 

 

Limited English Proficient Students.  Of all the special population groups, limited 

English proficient students are the most likely to have curriculum developed for them.  
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Transportation and interpreters are least frequently provided for this group.  The greatest 

problem in serving these students is the need for basic remedial education.  As with 

economically disadvantaged students, low retention is also a problem, pointing to the link 

between these two issues.  Although reported by only a third of the colleges, the problem 

of an inadequate job market scores high for these students.  This reflects the difficulty of 

entering the workforce without adequate English language skills. Ensuring that these 

students stay in school is the key factor in helping them attain their academic and 

occupational goals. 

 

Single Parent Students. While transportation is provided by only 41 colleges, single 

parent students are among the most likely to receive this service.  They are also among the 

most likely to receive childcare and text book vouchers.  All of the activities for single 

parents are augmented by other funding sources of support.  Compared to other special 

population groups, single parents are the most likely to have a conflict with the times at 

which classes are offered, although only 18 colleges indicate this is a problem. 

 

Displaced Homemaker  Students.  These students are the least likely to receive services.  

It is possible that there is a lack of understanding among college staff regarding the 

definition of this group. For example, contrary to a fairly high score in this category for 

receiving childcare, few displaced homemakers in fact have children.  Displaced 

homemakers are the least likely special population group to have curriculum developed 

for them or to be the focus of staff development activities (which might alleviate 

confusion in the definition of this group). In addition to funding, transportation and basic 

remedial education are problems for this group. 

 

Students with Disabilities.  There is a high level of activity reported for students with 

disabilities.  Over 70 colleges provide most of the services listed.  Students with 

disabilities are the most likely to have dedicated staff, interpreters, be the focus of staff 

development, and receive transportation support.  It is the only special population group to 

score relatively high in terms of facilities dedicated to serving them. This is probably due 

to the infusion of additional Disabled Students Programs and Services (DSPS) funding.  

Despite the relatively low levels of problems reported for students with disabilities, this 
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was one of the two special population groups for whom an inadequate job market ranked 

relatively high as a problem, perhaps reflecting prevailing workplace attitudes and 

practices. 

 

Nontraditional Students.  Of the services provided to nontraditional students, career 

counseling and support are provided by the greatest number of colleges.  However, fewer 

colleges provide these services to nontraditional students than to the other special 

population student categories.  Compared with other special population groups, 

nontraditional students score relatively high is the provision of vocational education 

marketing materials.  Low recruitment and retention, however, continue to be problematic. 

Better strategies for attracting and retaining nontraditional students need to be developed 

and implemented.  Nontraditional students are the least likely to need basic remediation.  

 

Project Products.  The full report and a companion piece that identifies effective 

practices for meeting the needs of special population students are available online at the 

web site of the joint Special populations Advisory Committee: www.casp.cc. 
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II. Survey Methodology 

 

The purpose of the survey was to obtain baseline data on efforts to address the needs of 

vocational special population students across the California community college system.   

The VTEA defines six categories of special populations. 

 

Special Populations 

Economically disadvantaged family or  individual - Families or individuals who are 
low-income according to the latest available data from the U.S. Department of Commerce. 
 
Single parent - An individual who is unmarried or legally separated from a spouse and 
has a minor child or children for whom the parent has either custody or joint custody; or 
who is pregnant. 
 
Displaced homemaker  - An individual who is in one of the following three categories:  i) 
has worked primarily without remuneration to care for a home and family, and for that 
reason has diminished marketable skills; ii) has been dependent on the income of another 
family member but is no longer supported by that income; or iii) is a parent whose 
youngest dependent child will become ineligible to receive assistance under part A of Title 
IV of the Social Security Act (42 U.S.C. 601 et. seq.) not later than 2 years after the date 
on which the parent applied for assistance under this Title.  To qualify a displaced 
homemaker must also be unemployed or under employed (working less time than desired 
or at jobs below one's skill level) and experiencing difficulty in obtaining or upgrading 
employment. 
 
Individual with a disability - An individual with any disability as defined in Section 3 of 
the Americans with Disabilities Act of 1990 (42 U.S.C. 12102).  The definition refers to 
individuals who have physical or mental impairments that substantially limit one or more 
major life activities (e.g., caring for one's self, performing manual tasks, walking, seeing, 
hearing, breathing, learning and working). 
 
Nontraditional training and employment - An occupations or field for which 
individuals from one gender comprise less than 25 percent of the individuals employed.  
These include careers in computer science, technology, and other emerging high skill 
occupations.  This definition is based on employment statistics, not on enrollment data. 
 
Individual with limited English proficiency - An individual who has limited ability in 
speaking, reading, writing, or understanding the English language, and whose native 
language is a language other than English, or who lives in a family or community 
environment in which a language other than English is the dominant language. 
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The survey used in this project was adapted from a model developed by Dr. Joseph A. 

Kotarba, Department of Sociology, University of Houston, Texas.  The intent of the 

project was to survey every California community college campus with regard to the 

special populations served, programs or services provided, problem areas or issues noted, 

core indicators and their use, plans to overcome barriers and vocational education 

transition programs.  The map on the following page indicates where community colleges 

are located throughout California, and the tables below list the surveyed services and 

problems.  During the initial phase of the project, the survey was sent electronically to all 

California community colleges, using a contact data base supplied by the California 

Community Colleges Chancellor's Office. As survey information was submitted and 

collected the contact list was refined resulting in an updated electronic listing of 

vocational college contacts.  In the second phase, project staff would telephone campus 

contacts to clarify survey responses or individually contact colleges that had previously 

failed to respond to the survey.  The end result was 94 of the 108 California Community 

Colleges responded to the survey yielding a response rate of 87%. 

 

The survey instrument, the resulting data base, and the updated contact list are posted on the 

website of the California Joint Special Populations Advisory Committee at www.casp.cc. 

 

 

Surveyed Services Surveyed Problems  
Curriculum Development Insufficient Funds  
Staff Development Lack of Institutional Support 
Survey Special Pops for MIS Low Recruitment 
Voc Ed. Marketing Material Low Retention 
Career Counseling Need for Remedial skills 
General Support Services Insufficient Job Market 
Childcare Insufficient Staff 
Interpreters Inadequate Support Services 
Transportation Insufficient Facilities 
Textbook Vouchers Transportation 
Dedicated Special Pops Staff Timing of Classes 
Dedicated Facilities  
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Sacramento City Col lege
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Palo Verde College

Las Positas College

San Jose City College
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III. Results 

 

The survey has resulted in a wealth of data.  Much of this reflects commonalities across 

colleges, regions, services, and those served. Hopefully, the reader will identify areas of 

particular interest and examine these tables in depth.  The report is divided in three 

sections, with brief introductory remarks preceding each part.  In Section A, data are 

analyzed on a statewide basis combining all special population categories.  In Section B, 

statewide activities addressing each of the special population groups are examined. 

Section C consists of regional reports based on data supplied by colleges and aggregated 

by their community college regional consortia areas. 

 

A.  Statewide Results for  all Special Population Groups Combined 

Table 1 shows the number of colleges indicating they provide services for each of the six 

special population groups.  Economically disadvantaged students are the group most 

commonly targeted, followed by limited English proficient students and students with 

disabilities.  Fewer colleges report efforts directed toward single parents, displaced 

homemakers, and nontraditional students.  The table reflects raw numbers of colleges, 

which have been converted in percentages for most of the discussion.  In terms of 

percentages, the economically disadvantaged are addressed by 88% of responding 

colleges, limited English proficient by 72%, students with disabilities by 68%, 

nontraditional students by 54%, single parents by 51% and displaced homemakers by 

39%. 

Table 1 

Where Respondents Focus Their Attention
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The three groups receiving the least attention are the students that were targeted during the 

prior VTEA legislation with set-aside funds.  While it is not possible to know whether the 

data above reflect a decline in services to these groups, it does appear that they are not 

presently receiving priority attention.  It is also possible that single parents and displaced 

homemakers are economically disadvantaged and could be receiving services designated 

for that broader target population.  However, services to nontraditional students would 

probably not be supported in this way. 

 

All colleges were asked to indicate which services they provide for special population 

students.  Table 2 reports these findings. 

 

Table 2 

The Number of Respondents Providing Various Activities
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The five most frequently conducted activities are, in descending order, career counseling, 

general support services, staff development, dedicated staff for serving special population 

students, and vocational education marketing materials.  Transportation assistance is the 

least frequently provided service.  The percentage of responding colleges providing each 

of these activities is: 
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Surveyed Services %  Colleges Repor ting 

Curriculum Development 86% 

Staff Development 90% 

Survey Special Pops for MIS 73% 

Voc Ed. Marketing Material 89% 

Career Counseling 96% 

General Support Services 93% 

Childcare 82% 

Interpreters 70% 

Transportation 60% 

Textbook Vouchers 82% 

Dedicated Special Pops Staff 90% 

Dedicated Facilities 81%. 

 

When asked to indicate the greatest problems in serving students from special population 

groups, the majority of colleges reported Basic Remedial Education (see Table 3.)  This 

was followed closely by inadequate funding, low recruitment, low retention, and 

transportation.  Thus, transportation ranks as the fifth greatest problem statewide, yet is 

the least frequently provided activity.  The costs of assisting with transportation are 

undoubtedly a barrier, and one that requires some creative strategies to resolve. 
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The Number of Respondents Specifying Problem Areas 
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In terms of the percentage of responding colleges identifying the various issues as 

problems for serving special population students, the figures are: 

 

Surveyed Problems  %  Colleges Repor ting 

Insufficient Funds  77% 

Lack of Institutional Support 16% 

Low Recruitment 64% 

Low Retention 64% 

Need for Remedial skills 80% 

Insufficient Job Market 51% 

Insufficient Staff 50% 

Inadequate Support Services 30% 

Insufficient Facilities 39% 

Transportation 59% 

Timing of Classes 25% 

 

When asked whether colleges had a plan to overcome the barriers and problems for special 

population students, 71% of the responding colleges indicated that they do. 
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Tables 4 and 5 examine on a statewide basis the relative level of services and problems for 

the six special population groups.  More specifically, Table 4 reports the percent and 

number of colleges providing specific activities for each population group, and Table 5 

displays the percent and number of colleges indicating various problems.  Reading across 

the row for an activity, one can see the percent of colleges providing that activity for each 

special population group.  For example, Table 4 shows that curriculum development is 

provided most frequently for students who are limited English proficient and economically 

disadvantage, and least frequently for displaced homemakers and single parents.  Reading 

down a column for a particular population, one can see the percentage of colleges 

providing activities for that group.  For example, career counseling is the most frequently 

provided activity for economically disadvantaged students and providing interpreters is 

the least. 
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Table 4 

Activities and Services Provided for  each Special Population Group  

Percent and Number  of 94 Responding Colleges 

(94 of 108; 14 non-responding colleges)  

Activity 

Economically 
Disadvantaged 

 
%, (n) 

Limited 
English 

Proficient 
%, (n) 

 

Single 
Parents 

 
%, (n) 

 

Displaced 
Homemakers 

 
%, (n) 

Students 
with 

Disabilities 
%, (n) 

Students in 
Nontraditional 

Training 
%, (n) 

 

Curriculum 
Development 

71% 
(67) 

 
72%, (68)

47%, 
(44) 

45% 
(42) 

66% 
(62) 

51% 
(48) 

Staff Development 
77% 
(72) 

 

66% 
(62) 

55% 
(52) 

53% 
(50) 

78% 
(73) 

62% 
(58) 

Survey for MIS 
65% 
(61) 

 

55% 
(52) 

54% 
(51) 

53% 
(50) 

66% 
(62) 

48% 
(45) 

Vocational 
Marketing 
Materials 

78% 
(73) 

66% 
(62) 

61% 
(57) 

60% 
(56) 

67% 
(63) 

71% 
(67) 

Career Counseling 
 

88% 
(83) 

80% 
(75) 

84% 
(79) 

77% 
(72) 

88% 
(83) 

75% 
(70) 

General Support 
Services 

85% 
80) 

78% 
(73) 

75% 
(70) 

65% 
(61) 

86% 
(81) 

61% 
(57) 

Childcare 
78% 
(73) 

 

55% 
(52) 

71% 
(67) 

63% 
(59) 

56% 
(53) 

54% 
(51) 

Interpreters 
44% 
(41) 

39% 
(37) 

44% 
(41) 

36% 
(34) 

45% 
(42) 

33% 
(31) 

 

Transportation 
45% 
(42) 

32% 
(30) 

44% 
(41) 

36% 
(34) 

45% 
(42) 

33% 
(31) 

 

Textbook Vouchers 
78% 
(73) 

51% 
(48) 

67% 
(63) 

55% 
(52) 

56% 
(53) 

52% 
(49) 

 

Dedicated Staff 
80% 
(75) 

70% 
(66) 

64% 
(60) 

53% 
(50) 

80% 
(75) 

52% 
(49) 

 

Dedicated Facilities 
57% 
(54) 

46% 
(43) 

48% 
(45) 

37% 
(35) 

69% 
(65) 

37% 
(35) 
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Table 5 

Problems/Issue in Serving Special Populations 

Percent and Number  of 94 Responding Colleges 

(94 of 108; 14 non-responding colleges)  

 

Problem/ 
Issue 

 

Economically 
Disadvantaged 

 
%, (n) 

Limited 
English 

Proficient
%, (n)) 

Single 
Parents

 
%, (n) 

Displaced 
Homemakers

 
%, (n) 

Students 
with 

Disabilities 
%, (n) 

Students in 
Nontraditional 

Training 
%, (n) 

Insufficient 
Funds 
 

67% 
(63) 

54% 
(51) 

57% 
(54) 

48% 
(45) 

55% 
(52) 

49% 
(46) 

Lack of Institutional 
Support 
 

3% 
(3) 

8% 
(7) 

5% 
(5) 

4% 
(4) 

6% 
(6) 

5% 
(5) 

Low Recruitment 
 

32% 
(30) 

27% 
(25) 

21% 
(20) 

18% 
(17) 

19% 
(18) 

52% 
(49) 

Low Retention 
 

38% 
(36) 

40% 
(38) 

33% 
(31`) 

22% 
(21) 

30% 
(28) 

35% 
(33) 

Basic Remedial 
Skills 
 

65% 
(61) 

64% 
(60) 

39% 
(37) 

32% 
(30) 

42% 
(39) 

31% 
(29) 

Job Market 
 

30% 
(28) 

32% 
(30) 

20% 
(19) 

15% 
(14) 

34% 
(32) 

20% 
(19) 

 

Insufficient Staff 
 

31% 
(29) 

32% 
(30) 

28% 
(26) 

23% 
(22) 

33% 
(31) 

22% 
(21) 

Inadequate Support 
Services 
 

19% 
(18) 

23% 
(22) 

18% 
(17) 

17% 
(16) 

19% 
(18) 

14% 
(13) 

Insufficient Facilities 
 

32% 
(30) 

23% 
(22) 

21% 
(20) 

18% 
(17) 

28% 
(26) 

19% 
(18) 

 

Transportation 
 

49% 
(46) 

28% 
(26) 

47% 
(44) 

33% 
(31) 

36% 
(34) 

23% 
(22) 

Timing of Classes 
13% 
(12) 

11% 
(10) 

19% 
(18) 

15% 
(14) 

6% 
(6) 

6% 
(6) 
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Staff development is most likely to be provided on topics of students with disabilities and 

the economically disadvantaged and least likely to be focused on single parents and 

displaced homemakers.  Childcare and textbook vouchers are most frequently provided for 

economically disadvantaged students and single parents.  Although transportation is 

provided by less than half of the responding colleges, it is most likely to be provided for 

students who are economically disadvantaged, single parents, or those who have 

disabilities.  

 

Table 4 can also be used to examine the relative level of activity for each special 

population group.  Reading down a column for a particular special population group, one 

can see which activities are most likely to be provided.  While there are differences in the 

six groups, there are also some general patterns that are derived from all six categories.  

For example, career counseling is the most frequently provided activity.  With the 

exception of nontraditional students, general support service is the next most frequent 

activity.  For nontraditional students the second most frequently reported activity is 

providing vocational marketing materials. 

 

When examining the activities that are least likely to be provided, interpreters and 

transportation appear the least available for all six groups.  For five of the six, dedicated 

facilities also score low (the exception being for disabled students).  This may reflect 

funds available through DSPS (Disabled Students Programs and Services).  The groups 

least likely to have curriculum developed for them are single parents and displaced 

homemakers. 

 

Colleges are most likely to survey economically disadvantaged students for purposes of 

data collection.  They are least likely to collect data on single parents and displaced 

homemakers.  More careful identification of single parent and displaced homemaker 

students would undoubtedly result in more reliable data for these groups.  Limited English 

proficient students, students with disabilities, and nontraditional students are defined by 

data and are not typically included as survey questions. 
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Table 5 examines which problems are most likely to be reported for each special 

population group and the relative level of problems across all groups.  Low retention is 

most frequently cited as a problem for limited English proficient and economically 

disadvantaged students.  These two groups are also most likely to need basic remediation.  

Therefore, the need for basic remediation and the problem of low retention seem to go 

hand in hand.  

 

Low recruitment is reported to be most problematic for students pursuing nontraditional 

training.  An inadequate job market is most frequently cited as a problem for students with 

disabilities and those with limited English proficiency. When classes are scheduled is most 

frequently reported as a problem for single parent students.  Economically disadvantaged 

and single parents students are most likely to have problems with transportation, and they 

(along with students with disabilities) are the groups most likely to take advantage of the 

service when it is provided (see Table 4). 

 

Lack of funds is ranked as the greatest problem for four of the six groups. For five of the 

six groups, low basic skills needing remediation also scored in the top three problem 

areas.  Nontraditional students showed a slightly different pattern with low recruitment 

and low retention scoring high and the need for remedial skills scoring lower than for the 

other five groups  

 

The next section of the report analyzes the activities and/or services reported statewide for 

each of the six special population groups. The tables in this section are presented in three 

parts: Frequency of Activities Provided, Funding for the Activities, and Frequency of 

Problems in addressing the specific needs of students in each special population category. 

 

To understand the context in which colleges provide services, they were asked to indicate 

the most commonly spoken foreign languages in their area.  These results are presented in 

Table 6. 
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Table 6 

Colleges Reporting Various Languages Spoken in Their 
Service Area
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Virtually all colleges indicate that Spanish is spoken in their area, followed by Vietnamese 

and Chinese, yet a multitude of languages are reported indicated by the fact that "other" is 

the second highest reported category.  This underscores the complex multicultural milieu 

of California in which colleges must be able to meet the educational and economic 

demands of their communities. 

 

Colleges also identified the special population groups for whom interpreters are most 

frequently provided. Table 7 shows that the greatest number of colleges (54) report 

providing interpreters for students with disabilities. A figure not found  in the table is that 

17% of those colleges provide American Sign Language interpreters.  
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Table 7 

CCC Campuses Providing Interpreters

41
37

23 24

54

26

0

10

20

30

40

50

60

Eco
no

m
ica

lly
 D

isa
dv

an
ta

ge
d

Lim
ite

d E
ng

lis
h P

ro
fic

ien
t

Sing
le 

Par
en

ts 
/ P

re
gn

an
t

Disp
lac

ed
 H

om
em

ak
er

s

Stud
en

ts 
w/ D

isa
bil

itie
s

Tra
ini

ng
 N

on
-T

ra
d t

o 
Gen

de
r

Special Populations Category

N
u

m
b

er
 o

f C
am

p
u

se
s 

re
p

o
rt

in
g

 fr
o

m
 9

4 
su

rv
ey

ed

Interpreters Provided by Category

 
 

Use of Core Indicators.  The survey also asked colleges about their use of the core 

indicators, measures of vocational program activities and outcomes. They are measured 

for all vocational education students including vocational students who are members of 

special populations.  There are four areas in which indicators are measured: 

 

1.  Skill attainment: How many vocational students are 
achieving a grade of C or higher. 

2.  Completions: The number of vocational students 
receiving certificates, degrees or 
transferring. 

3.  Placement and Employment Retention: The number of vocational students placed 
in jobs, and the number retained in those 
jobs. 

4.  Non-traditional Participation and 
Completion: 

The percent of vocational students 
participating in programs that train for jobs 
nontraditional to their gender, and the 
percent of students who complete those 
programs. 

 

Each college collects data on these four indicators for all of their vocational education 

students.  For each student the college indicates whether he or she is a member of a special 

population group, the courses the student is taking, the grades received, whether a 
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program or certificate was completed, whether students are employed, and so on.  This 

information is submitted annually to the Chancellor's Office Management Information 

System (MIS) which groups the data into the above four categories and reports it back to 

the colleges. 

 

All colleges have access to the core indicator records stored on the MIS database to 

analyze enrollment trends, and to identify strengths and weaknesses in their vocational and 

support programs. The data from the core indicators should not be looked upon as a 

"report card" for program performance, but as a springboard for further analysis and 

discussion on how to make improvements that meet industry and student needs.  Because 

these data can be disaggregated by special population group it is also useful for assessing 

how the needs of special population students are being met. 

 

Table 8 below shows that the vast majority of colleges (77 of 94) report they use the core 

indicator data.  Table 9 shows the degree to which they use each of the four types of 

indicators. 

Table 8 

The Number of Respondents 
Using Core Indicators  

77
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Table 9 

Which Core Indicators are Used by Respondents

69 72
63

59

0

10

20

30

40

50

60

70

80

Skill Attainment Completion Placement &
Retention

Non-Trad Success

 



25 

 
B.  Statewide Results by Special Population Group 

 

1. Economically Disadvantaged Students  

 

As mentioned earlier, the needs of economically disadvantaged students are addressed by 

the greatest number of colleges.  The specific activities provided for these students are 

presented in the charts on the following page.  The most frequently reported activities are 

career counseling, general support services, and staff dedicated to serving this population.  

These students are also among the most likely to have curriculum developed for them.  

Textbook vouchers, vocational marketing material and childcare also scored quite high.   

Interpreters, transportation and dedicated facilities are the least frequently provided 

activities. 

 

The second chart on the next page shows how these activities are funded.  In most cases 

they were funded by a combination of vocational education and other funds.  However, 

several activities received substantial funding from sources other than vocational 

education funds.  These activities include childcare, textbook vouchers and dedicated staff 

and facilities.  While childcare is recognized as an important activity to support 

economically disadvantaged students, funds other than vocational funds are being tapped 

for this purpose, indicating that collaboration with other funding entities is taking place.   

 

The third chart displays the results of the problems sited by colleges in serving 

economically disadvantaged students.  Colleges are most likely to report a lack of funds 

and the need for basic remedial skills.  The least frequently cited problems are limited 

institutional support and the times at which classes are offered.  Table 5 showed that if low 

retention is cited as a problem, this is commonly associated with economically 

disadvantaged students. 
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Tables for  Economically Disadvantaged Students 
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2. Limited English Proficient Students  
 

On the following page, the same three charts are presented for limited English proficient 

students: Frequency of Activities, Funding of the Activities, and Frequency of Problems. 

The highest scoring activities are career counseling and support services, followed by 

curriculum development and provision of dedicated staff. Of all the special population 

groups, limited English proficient students are the most likely to have curriculum 

developed for them.  Transportation and, ironically, interpreters score the lowest.  The 

second chart shows that the bulk of these activities were funded through a combination of 

VTEA and other funds.  The activities that were funded most fully by other funds were 

childcare, textbook vouchers, dedicated staff and dedicated facilities, while vocational 

education marketing materials were funded almost exclusively with VTEA funding. 

 

The greatest problem area for limited English Proficient students was reported as basic 

remedial education (60 of 94 colleges). The second most cited problem area (reported by 

51 colleges) is inadequate funding.  Lack of institutional support and the times at which 

classes are offered are reported as minor problems.  Although it is reported by only a third 

of the colleges, an inadequate job market is most likely to be cited as a problem for limited 

English proficient students (along with students who have disabilities).  This reflects their 

difficulty in joining the workforce without adequate language skills. 

 

Low retention is the third ranked problem reported for this group.  However, as Table 5 

reveals, when it is listed as a problem, it is most likely to pertain to limited English 

proficient students.  Ensuring that these students stay in school is a key factor in helping 

them attain their academic and occupational goals. 
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Tables for  Limited English Proficient Students 
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3. Single Parent Students  

 

The three charts on the following page reveal that for single parent students, 60 or more 

colleges report providing career counseling, support services, childcare, textbook 

vouchers, and dedicated staff.  Although transportation for single parents was only 

provided by 41 colleges, single parent students are among the most likely to receive this 

service, as reported in Table 4.  Single parents are also the second most likely group to 

receive childcare (67 colleges provide it) and textbook vouchers ( 63 colleges reporting 

so).  Providing interpreters is the least frequently reported activity, and single parents are 

among the least likely to be the focus of curriculum development or staff in-service 

training.  All of the activities for single parents have several alternative sources of 

funding.   

 

Fifty-four colleges report that inadequate funding was a problem in serving single parent 

students.  The second highest problem area was transportation.  Compared to the other 

special population groups, single parents are the most likely group to have a problem with 

the time at which classes are offered.   
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Tables for  Single Parent Students 
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4. Displaced Homemaker  Students  
 

The charts on the following page show that, as with the previous special population 

groups, career counseling and support services are the most frequently reported activities. 

Seventy-two and 61 colleges report these activities respectively.  Activities for displaced 

homemakers that are reported by more than 50 colleges are:  childcare, vocational 

education marketing materials, and textbook vouchers.  Although it is possible for a 

displaced homemaker to have children and need childcare, this is not a common situation.  

It is single parents who are most likely to need this service. 

 

It is possible that there is a lack of understanding among college staff regarding the 

definition of this group.  Colleges may group them with the economically disadvantaged 

or single parent students.  Displaced Homemakers are the least likely special population 

group to have curriculum developed for them or to be the focus of staff development 

activities.  Expanded staff development on the topic of displaced homemakers might 

reduce confusion in the definition of these individuals.  They are also the least likely 

group to have facilities dedicated to serve them.  Re-entry centers are the facilities that 

displaced homemakers would be likeliest to access.  These data indicate what appears to 

be a decline in such centers 

 

All activities were most frequently funded by a combination of VTEA and other funds.  

Career counseling, childcare, and textbook vouchers received the greatest amount of other 

funding.  Forty-five colleges reported that inadequate funding is a problem in meeting the 

needs of displaced homemakers.  The next highest ranked problem areas (by 31 and 30 

colleges respectively) were transportation and basic remedial education. 
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5. Students with Disabilities 
 

Examining the charts on the following page, it is evident that there is a high level of 

activity for students with disabilities.  The lowest ranked activity, transportation, was 

provided by 42 colleges.  Over 80 colleges report providing career counseling and support 

services.  Over 70 report providing dedicated staff and staff development.  In fact, students 

with disabilities are the most likely special population group to have dedicated staff, 

interpreters, be the focus of staff development activities, and receive transportation 

support.  It is the only special population group to score relatively high in having facilities 

dedicated to serving them. This possibly reflects the availability of DSPS funds, also 

suggested by the second chart that shows that a high proportion of the activities provided 

are paid for by funding sources other than VTEA.  

 

Relatively low levels of problems were identified for students with disabilities.  As in all 

previous special populations groups, inadequate funding was the most commonly sited 

problem.  The next most common problems, reported  from 39 to 31 colleges, are:  the 

need for basic remedial education, transportation, an inadequate job market and 

insufficient staff.  An inadequate job market scored high for only two groups:  students 

with disabilities and limited English proficient students.  The fact that it is seen as a 

problem for students with disabilities is perhaps a reflection of prevailing workplace 

attitudes and practices. 
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Tables for  Students with Disabilities 
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 6. Students Pursuing Training Nontraditional to Their  Gender  
 

As seen in the charts following this section, in general these students receive fewer 

services.  The most frequently provided services for nontraditional students are:  career 

counseling, vocational marketing materials, staff development and support services.  

Although career counseling scores quite high for nontraditional students, Table 4 showed 

that compared to the other special population groups, nontraditional students are the least 

likely to receive career counseling.  This is in spite of the fact that the decision to train in a 

nontraditional area is in fact a career decision.  The same is true with respect to support 

services.  Although they score relatively high among the services that are provided to 

nontraditional students, these students are the least likely special population students to 

receive such support. 

 

The least frequently reported activities for nontraditional students are interpreters, 

transportation assistance, and dedicated facilities.  Compared with the other special 

population groups, the only activity in which nontraditional students score relatively high 

is the provision of vocational education marketing  materials.  Sixty-seven colleges report 

providing these materials for nontraditional students.  Nontraditional students are least 

likely to be surveyed for purposes of data reporting.  This is perhaps due to the fact that 

nontraditional status can be determined from course enrollment and does not need the 

student to self identify.  The bulk of the activities for nontraditional students are funded by 

a combination of VTEA and other funds.   

 

In contrast to other special population groups, low recruitment was reported as the greatest 

problem for nontraditional students.  It is ranked highest among the problems experienced 

by nontraditional students, and the highest when compared to all other special population 

groups.  Low retention, reported by slightly more than a third of the responding colleges, 

is also a major problem for this group.  Low retention does not seem to be associated with 

the need for basic skills.  Table 5 shows that among the six special population groups, 

nontraditional students are the least likely to need basic remediation.   

 

These charts point to a need to recruit and then retain nontraditional students.  The fact 

that the vocational marketing materials score high for this group indicates that colleges are 
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actively trying to recruit nontraditional students.  However, since it is a continuing 

problem, better strategies for attracting and retaining nontraditional students need to be 

developed. 
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Tables for  Nontraditional Students 
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C. Results by Community College Regional Consor tia 

 

Data are presented for each of the seven California Community College Regional 

Consortia.  The Regional consortia provide coordination and collaboration with the 

various college services in the region, including special populations.  There are seven 

Regional Consortia representing ten regions, with three pairs of consortia merged for 

organizational purposes.  The consortia are: 

 

Region 1 and 2 North/Far North 

Region 3 and 4 San Francisco Bay Area 

Region 5 Central 

Region 6  South Coastal 

Region 7 and 8 Los Angeles/Orange County Area 

Region 9 Desert 

Region 10 San Diego Imperial 

 

The tables presented in each of the following Regional Consortia sections allow one to 

compare the percentages of responding colleges within a region to statewide averages.   

Three tables are presented in each regional section: the percent of colleges in the region 

focusing on particular target populations, the percent of colleges in the region providing 

various activities, and the percent of colleges in the region experiencing various problems. 
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Region 1/2, Nor th / Far  Nor th.   Of the 13 colleges in the North /Far North Regional 

Consortia, eleven responded yielding an 85% response rate.  Compared to the statewide 

average, Region1/2 has a greater focus on students with disabilities and a somewhat lesser 

focus on the limited English proficient and nontraditional students.  In terms of the 

activities provided, the region considerably out paces the state in providing transportation.  

This is perhaps due to the rural nature of much of the region.  In fact, 11 of the 12 

activities are provided at greater rates than the state average.  The only area in which the 

region trails the state is in the provision of vocational education marketing materials.  The 

greatest problem in this region, compared to the state, is low retention.  

 

Percent of Region 1/2 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVG. REG. 1/2 AVG. DIFFERENCE 

Economically 

Disadvantaged 
88% 82% - 6% 

Limited English 

Proficient 
72% 64% - 8% 

Single Parents 51% 55% + 4% 

Displaced 

Homemakers 
39% 36% - 3% 

Students with 

Disabilities 
68% 83% +15% 

Nontraditional Students 54% 46% - 8% 
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Percent of Region 1/2 Colleges Providing Activities Compared with State 

ACTIVITY STATE AVG. REG. 1/2 AVG. DIFFERENCE 

Curriculum 

Development  
86% 91% + 5% 

Staff Development 90% 91% + 1% 

Survey Special Pops for 

MIS  
73% 91% + 18% 

Voc Ed. Marketing 

Material  
89% 82% - 7% 

Career Counseling 96% 100% + 4% 

General Support 

Services 
93% 100% + 7% 

Childcare  82% 100% + 18% 

Interpreters  70% 82% + 12% 

Transportation  60% 91% + 31% 

Textbook Vouchers 82% 100% + 8% 

Dedicated Special Pops 

Staff  
90% 100% + 10% 

Dedicated Facilities 81% 100% + 9% 

 

Percent of Region 1/2 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 1/2 AVG. DIFFERENCE 

Insufficient Funds 77% 73% - 4% 

Lack of Institutional 

Support 
16% 0% - 16% 

Low Recruitment 64% 64% 0 

Low Retention  64% 82% +18% 

Need for Remedial 

Skills 
80% 82% + 2% 

Insufficient Job Market 51% 55% + 4% 

Insufficient Staff 50% 46% - 4% 

Inadequate Support 30% 27% - 3% 

Insufficient facilities 39% 46% +7% 

Transportation  59% 64% + 5% 

Timing of Classes 25% 27% + 2% 
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Regions 3/4, Bay / Inter ior  Bay.  Twenty-one of 26 colleges responded for a response 

rate of 81%.  This region provides slightly more services to students with disabilities 

compared to the state average (+8%), and somewhat fewer services to single parents and 

displaced homemakers (-13% and -10% respectively).  When looking at the problems 

reported by the region, the timing at which classes are offered is the problem that most 

exceeds the state average.  Timing of classes is often an issue for single parents and 

displaced homemakers and this problem may account for the lower services to these 

groups.  Forty-three percent of Region 3/4 colleges provide transportation.  This is the 

activity in which the region fell most behind the statewide average. Region 3/4 is fairly 

urban with relatively high access to public transportation that perhaps lessens the need for 

transportation support. However, it is possible that the cost of public transportation may be 

an issue for students. On nine of the 12 activities, the region scored lower than the state 

average, and seven of the 11 problems were reported at more than the state average. 

 

Percent of Region 3/4 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVG. REG. 3/4 AVG. DIFFERENCE 

Economically 

Disadvantaged 
88% 91% + 3% 

Limited English 

Proficient 
72% 67% - 5% 

Single Parents 51% 38% - 13% 

Displaced 

Homemakers 
39% 29% - 10% 

Students with 

Disabilities 
68% 76% + 8% 

Nontraditional Students 54% 52% - 2% 
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Percent of Region 3/4 Colleges Providing Activities Compared with State 

ACTIVITY STATE AVG. REG. 3/4 AVG. DIFFERENCE 

Curriculum 

development  
86% 86% 0 

Staff development 90% 86% - 4% 

Survey Special Pops for 

MIS  
73% 76% +3% 

Voc Ed. Marketing 

Material  
89% 76% - 13% 

Career counseling 96% 95% - 1% 

General support 

services 
93% 86% - 7% 

Childcare  82% 71% - 11% 

Interpreters  70% 67% - 3% 

Transportation  60% 43% - 17% 

Textbook vouchers 82% 76% - 6% 

Dedicated special pops 

staff  
90% 81% - 9% 

Dedicated facilities 81% 81% 0 

 

Percent of Region 3/4 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 3/4 AVG. DIFFERENCE 

Insufficient Funds 77% 86% + 9% 

Lack of Institutional 

Support 
16% 29% + 13% 

Low Recruitment 64% 62% - 2% 

Low Retention  64% 76% + 12% 

Need for Remedial 

Skills 
80% 76% - 4% 

Insufficient Job Market 51% 67% + 16% 

Insufficient Staff 50% 48% + 2% 

Inadequate Support  30% 33% + 3% 

Insufficient Facilities 39% 43% + 4% 

Transportation  59% 57% - 2% 

Timing of Classes 25% 43% + 18% 
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Region 5, Central. One hundred percent of the colleges in Region 5 responded to the 

survey.  The region shows a slightly greater emphasis on displaced homemakers and 

nontraditional students than the state as a whole.  All colleges in the region report 

providing staff development focused on special population students, vocational education 

marketing materials, and general support services.  The least frequently provided activity 

is transportation, with a little more than half of the colleges doing so.  This, however, is 

only 3% below the statewide average.  The occurrence of various problems in meeting the 

needs of special population students do not vary from state averages by more than nine 

percent. 

 

Percent of Region 5 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVG. REG.  5 AVG. DIFFERENCE 

Economically 

Disadvantaged 
88% 86% - 2% 

Limited English 

Proficient 
72% 79% + 7% 

Single Parents 51% 43% - 8% 

Displaced 

Homemakers 
39% 57% + 18% 

Students with 

Disabilities 
68% 71% + 3% 

Nontraditional Students 54% 64% + 10% 
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Percent of Region 5 Colleges Providing Activities Compared with State 

ACTIVITY STATE AVG. REG. 5 AVG. DIFFERENCE 

Curriculum 

Development  
86% 86% 0 

Staff Development 90% 100% + 10% 

Survey Special Pops for 

MIS  
73% 71% - 2% 

Voc Ed. Marketing 

Materials 
89% 100% + 11% 

Career Counseling 96% 93% - 3% 

General Support 

Service 
93% 100% + 7% 

Childcare  82% 71% - 11% 

Interpreters  70% 64% - 6% 

Transportation  60% 57% - 3% 

Textbook Vouchers 82% 79% - 3% 

Dedicated Special Pops 

Staff  
90% 93% + 3% 

Dedicated Facilities 81% 64/% - 17% 

 

Percent of Region 5 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 5 AVG. DIFFERENCE 

Insufficient funds 77% 71% - 6% 

Lack of Institutional 

Support 

16% 14% - 2% 

Low Recruitment 64% 64% 0 

Low Retention  64% 57% - 7% 

Need for Remedial 

Skills 

80% 71% - 9% 

Insufficient Job Market 51% 36% + 6% 

Insufficient Staff 50% 57% + 7% 

Inadequate Support  30% 36% + 6% 

Insufficient Facilities 39% 36% - 3% 

Transportation  59% 57% - 2% 

Timing of Classes 25%  21% - 4% 
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Region 6, South Coast.  Six of eight colleges responded for a 75% response rate.  This 

region shows a greater focus on displaced homemakers and a somewhat greater emphasis 

on nontraditional students and students who are economically disadvantaged.  The percent 

of colleges in the region focusing on students with disabilities is quite a bit lower than the 

statewide average.  Services for the limited English proficient and single parents are at 

about the statewide average.  All responding colleges provide career counseling, support 

services, childcare, textbook vouchers, and dedicated special population staff.  The 

services which fall most below the state average are providing facilities dedicated to 

special population students and staff development focused on special populations.  Nine of 

the 11 problem areas score below the state average. 

 

Percent of Region 6 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVG. REG.  6 AVG. DIFFERENCE 

Economically 

Disadvantaged 
88% 100% + 12% 

Limited English 

Proficient 
72% 67% - 5% 

Single Parents 51% 50% - 1% 

Displaced 

Homemakers 
39% 67% + 28% 

Students with 

Disabilities 
68% 33% - 35% 

Nontraditional 

Students 
54% 67% +13% 
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Percent of Region 6 Colleges Providing Activities Compared with State 

ACTIVITY STATE AVG. REG. 6 AVG. DIFFERENCE 

Curriculum 

Development 
86% 83% - 3% 

Staff Development 90% 67% - 23% 

Survey Special Pops for 

MIS 
73% 67% - 6% 

Voc Ed. Marketing 

Material  
89% 83% - 6% 

Career Counseling 96% 100% + 4% 

General Support 

Services 
93% 100% + 7% 

Childcare 82% 100% + 8% 

Interpreters 70% 67% - 3% 

Transportation 60% 50% - 10% 

Textbook Vouchers 82% 100% + 8% 

Dedicated Special Pops 

Staff 
90% 100% +10% 

Dedicated Facilities 81% 50% - 31% 

 

Percent of Region 6 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 6 AVG. DIFFERENCE 

Insufficient Funds 77% 50% - 27% 

Lack of Institutional 

Support 
16% 0 - 16% 

Low Recruitment 64% 67% + 3% 

Low Retention 64% 50% - 14% 

Need for Remedial 

Skills 
80% 67% - 13% 

Insufficient Job Market 51% 33% - 18% 

Insufficient Staff 50% 33% - 17% 

Inadequate Support  30% 33% + 3% 

Insufficient Facilities 39% 17% - 22% 

Transportation 59% 33% - 26% 

Timing of Classes 25% 0 - 25% 
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Region 7/8, Los Angeles / Orange.  Eighty-six percent (24 of 28) of the region's colleges 

responded.  There is a greater emphasis on serving limited English proficient students than 

in the state as a whole.  This reflects the diverse nature of the Los Angeles/Orange region.  

Services provided score at about the state average.  Providing interpreters is the activity 

that most exceeds the state average (+9%).  Problems are reported at levels similar to the 

state average.  Low recruitment is a somewhat lesser problem, and the need for remedial 

skills is a somewhat greater problem. 

 

Percent of Region 7/8 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVG. REG. 7/8 AVG. DIFFERENCE 

Economically 

Disadvantaged 
88% 83% - 5% 

Limited English 

Proficient 
72% 83% + 11% 

Single Parents 51% 54% + 3% 

Displaced 

Homemakers 
39% 33% - 6% 

Students with 

Disabilities 
68% 67% - 1% 

Nontraditional 

Students 
54% 46% - 8% 
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Percent of Region 7/8 Colleges Providing Activities Compared with State 

ACTIVITY STATE AVG. REG. 7/8 AVG. DIFFERENCE 

Curriculum 

Development 
86% 83% - 3% 

Staff Development 90% 88% - 2% 

Survey Special Pops for 

MIS 
73% 71% - 2% 

Voc Ed. Marketing 

Material  
89% 96% + 7% 

Career Counseling 96% 96% 0 

General Support 

Services 
93% 88% - 5% 

Childcare 82% 75% - 7% 

Interpreters 70% 79% + 9% 

Transportation 60% 54% - 6% 

Textbook Vouchers 82% 75% - 7% 

Dedicated Special Pops 

Staff 
90% 92% + 2% 

Dedicated Facilities 81% 88% + 7% 

 

Percent of Region 7/8 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 7/8 AVG. DIFFERENCE 

Insufficient Funds 77% 79% + 2% 

Lack of Institutional 

Support 
16% 17% + 1% 

Low Recruitment 64% 54% - 10% 

Low Retention 64% 63% - 1% 

Need for Remedial 

Skills 
80% 92% + 12% 

Insufficient Job Market 51% 58% + 8% 

Insufficient Staff 50% 58% + 8% 

Inadequate Support s 30% 38% + 8% 

Insufficient Facilities 39% 42% + 3% 

Transportation 59% 67% + 8% 

Timing of Classes 25% 25% 0 
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Region 9, Deser t.   Nine of 10 colleges responded for a response rate of 90%.  This region 

provides fewer services to limited English proficient students than the state as a whole.  

Somewhat fewer services are provided to nontraditional students.  In terms of the 

activities provided, the region is most likely to survey special populations student for MIS 

data collection. Four of the 11 problem areas are reported by a greater average of the 

region's colleges than the state as a whole. The greatest difference is a reported problem 

with transportation, which exceeds the statewide average by 19%. 

 

Percent of Region 9 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVERAGE 
REGION 9 

AVERAGE 
DIFFERENCE 

Economically 

Disadvantaged 
88% 89% + 1% 

Limited English 

Proficient 
72% 33% - 39% 

Single Parents 51% 56% + 5% 

Displaced 

Homemakers 
39% 33% - 6% 

Students with 

Disabilities 
68% 67% - 1% 

Nontraditional 

Students 
54% 44% - 10% 
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Percent of Region 9 Colleges Providing Activities Compared with State  

ACTIVITY STATE AVG. REG. 9 AVG. DIFFERENCE 

Curriculum 

Development 
86% 89% + 3% 

Staff Development 90% 89% - 1% 

Survey Special Pops for 

MIS 
73% 89% + 16% 

Voc Ed. Marketing 

Material  
89% 89% 0 

Career Counseling 96% 89% - 7% 

General Support 

Services 
93% 89% - 4% 

Childcare 82% 100% + 8% 

Interpreters 70% 78% + 8% 

Transportation 60% 67% + 7% 

Textbook Vouchers 82% 89% + 7% 

Dedicated Special Pops 

Staff 
90% 89% - 1% 

Dedicated Facilities 81% 89% + 8% 

 

Percent of Region 9 Colleges Exper iencing Problems Compared with State 

PROBLEM STATE AVG. REG. 9 AVG. DIFFERENCE 

Insufficient Funds 77% 67% - 10% 

Lack of Institutional 

Support 
16% 11% - 5% 

Low Recruitment 64% 67% + 3% 

Low Retention 64% 56% - 8% 

Need for Remedial 

Skills 
80% 89% + 9% 

Insufficient Job Market 51% 44% - 7% 

Insufficient Staff 50% 33% - 17% 

Inadequate Support  30% 11% - 19% 

Insufficient Facilities 39% 44% + 5% 

Transportation 59% 78% +19% 

Timing of Classes 25% 11% - 14% 
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Region 10, San Diego/Imper ial.  Nine of nine colleges responded for a 100% response 

rate.   This region places more emphasis than the statewide average on five of the six 

special population groups.  The one group that receives less attention than the statewide 

average is students with disabilities.  All colleges in the region provide staff development 

focused on special populations, vocational education marketing materials, career 

counseling, and support services.  The fewest number of colleges report providing 

interpreters for special population students.  Region 10 colleges score above the statewide 

average in the provision of seven activities, below on five, and at the average on one.  

With respect to identified problems, for seven issues it appears to be less of a problem 

than for the state as a whole.  There is no difference on one, and four problems are a 

somewhat greater issue in the region than in the state as a whole. 

 

Percent of Region 10 Colleges Focusing on Special Population Groups 

Compared with State as a Whole 

GROUP STATE AVERAGE 
REGION 10 

AVERAGE 
DIFFERENCE 

Economically 

Disadvantaged 
88% 100% + 12% 

Limited English 

Proficient 
72% 100% + 28% 

Single Parents 51% 78% + 27% 

Displaced 

Homemakers 
39% 44% + 5% 

Students with 

Disabilities 
68% 56% - 12% 

Nontraditional 

Students 
54% 78% + 24% 
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Percent of Region 10 Colleges Providing Activities Compared with State  

ACTIVITY STATE AVG. REG. 10 AVG. DIFFERENCE 

Curriculum 

Development 
86% 89% + 3% 

Staff Development 90% 100% + 10% 

Survey Special Pops for 

MIS 
73% 44% - 29% 

Voc Ed. Marketing 

Material  
89% 100% + 11% 

Career Counseling 96% 100% + 4% 

General Support 

Services 
93% 100% + 7% 

Childcare 82% 89% + 7% 

Interpreters 70% 56% - 14% 

Transportation 60% 78% + 18% 

Textbook Vouchers 82% 78% - 4% 

Dedicated Special Pops 

Staff 
90% 89% - 1% 

Dedicated Facilities 81% 78% - 3% 

 

Percent of Region 10 Colleges Exper iencing Problems Compared with State  

PROBLEM STATE AVG. REG. 10 AVG. DIFFERENCE 

Insufficient Funds 77% 89% + 12% 

Lack of Institutional 

Support 

16% 22% + 6% 

Low Recruitment 64% 89% +25% 

Low Retention 64% 44% - 20% 

Need for Remedial 

Skills 

80% 67% - 13% 

Insufficient Job Market 51% 44% - 7% 

Insufficient Staff 50% 56% + 6% 

Inadequate Support  30% 11% - 19% 

Insufficient Facilities 39% 33% - 6% 

Transportation 59% 33% - 26% 

Timing of Classes 25%  22% - 3% 
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Appendix 

 

There are four tables in the appendix.  These tables report the raw data in terms of number 

of colleges, not the percentages as presented in the body of the report.  Table A presents 

the number of colleges, by region, reporting activity directed toward each of the special 

population groups.  Table B reports the number of colleges that indicate they provide 

various activities and services. 

 

Table C shows the number of colleges providing services by region and special population 

group.  This table can be used to examine the region and specific special population group 

of greatest interest to the reader.  For example Region 1/2 provides the most curriculum 

development for limited English proficient and disabled students.  It provides the most 

marketing materials for economically disadvantaged students 

 

The final table, Table D, reports problem areas by region and special population group.  

The last row in each problem section reports the number of colleges in the region who 

reported any kind of problem with respect to that particular problem.  For example in 

Region 1/2, eight colleges indicate that inadequate funding is a problem.  The rows above 

the total report how many of the eight colleges listed it as a problem for a particular 

special population group.  In the case of Region 1/2, of the eight colleges citing inadequate 

funding as a problem, six listed it as a problem in serving economically disadvantaged and 

single parent students, while only four listed it as a problem for displaced homemakers 

and students with disabilities.  Again this table is useful in examining issues of particular 

interest to the reader. 
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Table A 

  Number  of Colleges by Region  

Repor ting Their  Special Populations Focus 

 

 
 REGIONS 
  1&2 3&4 5 6 7&8 9 10 

  
TOTAL # COLLEGES IN  REGIONS 

 
13 

 
26 

 
14 

 
8 

 
28 

 
10 

 
9 

  
TOTAL # NOT RESPONDING TO 

SURVEY 
 

 
2 

 
4 

 
0 

 
2 

 
4 

 
1 

 
0 

  
SPECIAL POPULATION 

 

 

 
REPORTED FOCUS   

 
Economically Disadvantaged 

 

 
9 

 
19 

 
12 

 
6 

 
20 

 
8 

 
9 

 
REPORTED FOCUS   

 
Limited English Proficiency 

 

 
7 

 
14 

 
11 

 
4 

 
20 

 
3 

 
9 

 
REPORTED FOCUS   

 
Single Parents 

 

 
6 

 
8 

 
6 

 
3 

 
13 

 
5 

 
7 

 
REPORTED FOCUS   

 
Displaced Homemakers 

 

 
4 

 
6 

 
8 

 
4 

 
8 

 
3 

 
4 

 
REPORTED FOCUS   

 
Students with Disabilities 

 

 
9 

 
16 

 
10 

 
2 

 
16 

 
6 

 
5 

 
REPORTED FOCUS   

 
Students Training in Areas Non-

traditional to Gender 
5 

 
11 

 
9 

 
4 

 
11 

 
4 

 
7 

  
TOTAL # REPORTING A  FOCUS ON 

ONE CATEGORY - OR MORE 
11 

 
21 

 
14 

 
6 

 
24 

 
9 

 
9 
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Table B  

Number  of Colleges by Region Providing Activities 

+++++ACTIVITY TOTALS OF RESPONSES REGIONS 

    1&2 3&4 5 6 7&8 9 10 

           

ACTIVITY PROVIDED 
TOTAL # COLLEGES IN 
REGIONS 13 26 14 8 28 10 9

  
# NOT RESPONDING TO 

SURVEY 2NR 5NR 0NR 2NR 4NR 1NR 0NR
CURRICULUM DEV TOTAL # REPORTING 10 18 12 5 20 8 8

STAFF DEV TOTAL # REPORTING 10 18 14 4 21 8 9
SURVEY SPs for MIS data TOTAL # REPORTING 10 16 10 4 17 8 4

VOC ED MKTG MATLS TOTAL # REPORTING 9 16 14 5 23 8 9
CAREER COUNSELING TOTAL # REPORTING 11 20 13 6 23 8 9

SUPPORT SERVICES TOTAL # REPORTING 11 18 14 6 21 8 9
CHILDCARE TOTAL # REPORTING 11 15 10 6 18 9 8

INTERPRETERS TOTAL # REPORTING 9 14 9 4 19 7 5
TRANSPORTATION 

ASSIST TOTAL # REPORTING 10 9 8 3 13 6 7
TEXTBOOK VOUCHERS TOTAL # REPORTING 11 16 11 6 18 8 7
DEDICATED SP STAFF TOTAL # REPORTING 11 17 13 6 22 8 8

DEDICATED SP 
FACILITIES TOTAL # REPORTING 11 17 9 3 21 8 7

OTHER ACTIVITIES TOTAL # REPORTING 3 5 2 0 3 2 0
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Table C  

Number  of Colleges by Region and Special Population Group   

Providing Activities  

ACTIVITY PROVIDED SPECIAL POPULATION   REGIONS   
  1&2 3&4 5 6 7&8 9 10 

 TOTAL # COLLEGES IN 
REGIONS 

13 26 14 8 28 10 9 

CURRICULUM DEV Economically Disadvantaged 7 16 9 5 17 7 6 

 Limited English Proficient 8 16 8 4 19 5 8 

 Single Parents/Pregnant 4 10 6 3 12 6 3 

 Displaced Homemakers 4 9 6 4 9 7 3 

 Students w/Disabilities 8 14 9 4 14 7 6 

 Non-traditional  5 10 8 3 12 7 4 

STAFF DEV Economically Disadvantaged 8 16 12 4 18 7 7 

 Limited English Proficient 7 14 9 3 17 5 6 

 Single Parents/Pregnant 6 11 7 3 15 7 3 

 Displaced Homemakers 5 8 9 4 14 7 3 

 Students w/Disabilities 10 15 12 4 17 7 8 

 Non-traditional  7 13 10 3 13 7 5 

SURVEY SPs to Collect MIS 
data 

Economically Disadvantaged 8 15 8 4 14 8 4 

 Limited English Proficient 8 12 6 4 14 4 4 

 Single Parents/Pregnant 7 12 6 3 12 7 4 

 Displaced Homemakers 8 11 6 4 11 7 3 

 Students w/Disabilities 9 14 7 4 17 7 4 

 Non-traditional  6 10 6 4 10 6 3 

VOC ED MKTG MATLS Economically Disadvantaged 9 14 11 5 20 7 7 

 Limited English Proficient 6 12 10 5 19 5 5 

 Single Parents/Pregnant 7 10 8 3 18 7 4 

 Displaced Homemakers 6 10 10 4 15 7 3 

 Students w/Disabilities 7 12 9 4 18 7 6 

 Non-traditional  7 11 11 5 18 7 8 

CAREER COUNSELING Economically Disadvantaged 9 20 13 5 21 8 7 

 Limited English Proficient 9 16 12 6 21 5 6 

 Single Parents/Pregnant 10 17 11 6 21 8 6 

 Displaced Homemakers 9 14 11 6 19 8 5 

 Students w/Disabilities 11 18 10 6 23 8 7 

 Non-traditional  8 13 10 6 19 8 6 

SUPPORT SERVICES Economically Disadvantaged 10 15 14 6 19 8 8 

 Limited English Proficient 8 16 11 6 20 5 7 

 Single Parents/Pregnant 9 13 10 6 18 8 6 

 Displaced Homemakers 8 11 10 6 14 8 4 

 Students w/Disabilities 11 18 11 6 20 7 8 

 Non-traditional  7 9 9 5 16 7 4 
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Table C continued 
ACTIVITY PROVIDED SPECIAL POPULATION   REGIONS   

  1&2  3&4 5 6 7&8 9 10 
 TOTAL # COLLEGES IN 

REGIONS 
13 26 14 8 28 10 9 

CHILDCARE Economically Disadvantaged 10 13 10 6 18 9 7 

 Limited English Proficient 5 10 8 5 15 5 5 

 Single Parents/Pregnant 9 14 9 6 15 8 6 

 Displaced Homemakers 10 9 7 6 14 8 5 

 Students w/Disabilities 7 9 6 5 14 6 6 

 Non-traditional  7 9 7 4 13 6 5 

INTERPRETERS Economically Disadvantaged 5 6 6 4 12 4 4 

 Limited English Proficient 5 5 6 3 12 5 1 

 Single Parents/Pregnant 3 2 4 3 7 4 0 

 Displaced Homemakers 3 0 4 3 9 4 1 

 Students w/Disabilities 9 13 7 3 12 6 4 

 Non-traditional  3 4 5 2 6 4 2 

TRANSPORTATION ASSIST Economically Disadvantaged 8 6 8 2 8 6 5 

 Limited English Proficient 4 3 6 2 8 4 3 

 Single Parents/Pregnant 6 7 5 3 9 6 5 

 Displaced Homemakers 5 3 5 3 8 6 4 

 Students w/Disabilities 7 5 7 3 11 6 3 

 Non-traditional  5 4 5 3 7 4 3 

TEXTBOOK VOUCHERS Economically Disadvantaged 10 16 11 5 17 8 6 

 Limited English Proficient 6 7 7 4 15 5 4 

 Single Parents/Pregnant 9 11 8 6 17 8 4 

 Displaced Homemakers 8 7 8 5 12 8 4 

 Students w/Disabilities 9 7 9 4 15 6 3 

 Non-traditional  7 7 7 5 12 7 4 

DEDICATED SP STAFF Economically Disadvantaged 9 13 12 6 19 8 8 

 Limited English Proficient 8 12 11 6 16 6 7 

 Single Parents/Pregnant 8 11 8 5 15 8 5 

 Displaced Homemakers 6 8 6 5 13 8 4 

 Students w/Disabilities 11 17 10 5 19 7 6 

 Non-traditional  6 8 7 5 13 5 5 

DEDICATED SP FACILITIES Economically Disadvantaged 7 12 6 2 17 6 5 

 Limited English Proficient 7 7 5 2 13 5 4 

 Single Parents/Pregnant 7 8 5 2 15 5 3 

 Displaced Homemakers 6 7 4 1 10 5 2 

 Students w/Disabilities 11 15 8 3 16 7 5 

 Non-traditional  4 5 4 3 11 5 3 
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Table D 

Number of Colleges by Region and Special Population Group Repor ting 

Problems 

  REGION      
PROBLEM AREA SPECIAL POPULATION 

1&2 3&4 5 6 7&8 9 10   

  TOTAL # COLLEGES IN  REGIONS 13 26 14 8 28 10 9   

INADEQUATE FUNDING Economically Disadvantaged 6 15 10 3 17 5 8   

  Limited English Proficient 3 12 8 2 15 5 6   

  Single Parents/Pregnant 6 13 8 2 14 5 6   

  Displaced Homemakers 4 10 7 1 13 4 6   

  Students w/Disabilities 4 13 8 1 14 5 7   

  Non-traditional Training 5 10 7 2 12 5 5   

  TOTAL # RPTG INADEQ FUNDING 8 18 10 3 19 6 8   

LIMITED INSTITUTIONAL SUPPORT Economically Disadvantaged 0 2 1 0 0 0 0   

  Limited English Proficient 0 3 2 0 1 1 0   

  Single Parents/Pregnant 0 2 2 0 0 0 1   

  Displaced Homemakers 0 2 1 0 0 0 1   

  Students w/Disabilities 0 1 2 0 2 0 1   

  Non-traditional Training 0 3 1 0 1 0 0   

  TOTAL # RPTG LACK OF SUPPORT 0 6 2 0 4 1 2   

LOW RECRUITMENT  Economically Disadvantaged 3 6 5 2 9 3 2   

  Limited English Proficient 2 6 5 1 5 4 2   

  Single Parents/Pregnant 2 3 4 1 6 3 1   

  Displaced Homemakers 2 4 3 1 4 3 0   

  Students w/Disabilities 3 2 4 1 5 3 0   

  Non-traditional Training 5 12 5 4 11 5 7   

  TOTAL # RPTG  RECRUITMENT PROB 7 13 9 4 13 6 8   

LOW RETENTION Economically Disadvantaged 5 11 5 0 12 2 1   

  Limited English Proficient 4 10 6 3 8 4 3   

  Single Parents/Pregnant 5 10 4 2 7 2 1   

  Displaced Homemakers 4 5 4 1 6 1 0   

  Students w/Disabilities 5 7 4 2 7 2 1   

  Non-traditional Training 5 9 3 2 8 3 3   

  TOTAL # RPTG  LOW RETENTION 9 16 8 3 15 5 4   

BASIC REMEDIAL EDUCATION Economically Disadvantaged 7 15 9 4 17 6 3   

  Limited English Proficient 6 13 7 4 18 7 5   

  Single Parents/Pregnant 4 7 6 2 10 5 3   

  Displaced Homemakers 5 4 5 1 8 4 3   

  Students w/Disabilities 3 8 7 3 9 5 4   

  Non-traditional Training 3 5 4 3 7 4 3   

  TOTAL # RPTG BASIC REMEDIAL ED 9 16 10 4 22 8 6   
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Table D continued 

  
  REGIO

N 
 

  PROBLEM AREA SPECIAL POPULATION 
1&2 3&4 5 6 7&8 9 10

  TOTAL # COL IN  REGION 
13 26 

1
4 8 28 10 9 

JOB MARKET Economically Disadvantaged 3 9 4 0 8 2 2  

  Limited English Proficient 2 12 3 0 9 2 2  

  Single Parents/Pregnant 2 7 4 0 2 2 2  

  Displaced Homemakers 1 4 3 0 3 2 1  

  Students w/Disabilities 4 9 3 2 8 4 2  

  Non-traditional Training 2 3 4 0 6 2 2  

  TOTAL # RPTG  LACK OF JOBS 6 14 5 2 14 4 4  

INSUFFICIENT STAFF Economically Disadvantaged 2 8 4 2 10 2 2  

  Limited English Proficient 3 7 5 2 9 3 1  

  Single Parents/Pregnant 1 7 4 2 9 2 1  

  Displaced Homemakers 1 5 3 2 8 2 1  

  Students w/Disabilities 4 6 5 1 9 2 4  

  Non-traditional Training 0 6 3 1 8 2 1  

  TOTAL # RPTG  INSUFF.  FACULTY 5 10 8 2 14 3 5  

INADEQUATE STUDENT SUPPORT Economically Disadvantaged 0 6 2 2 7 1 0  

  Limited English Proficient 1 6 3 2 8 1 1  

  Single Parents/Pregnant 0 5 3 2 6 1 0  

  Displaced Homemakers 1 4 2 2 6 1 0  

  Students w/Disabilities 1 5 2 1 7 1 1  

  Non-traditional Training 1 3 2 2 4 1 0  

  
TOTAL # RPTG  INADEQUATE STUDENT 

SPT 3 7 5 2 9 1 1  

INSUFFICIENT FACILITY SPACE Economically Disadvantaged 2 9 5 1 8 3 2  

  Limited English Proficient 2 5 3 1 8 3 0  

  Single Parents/Pregnant 1 5 4 1 7 2 0  

  Displaced Homemakers 1 4 3 1 6 2 0  

  Students w/Disabilities 3 6 5 1 8 1 2  

  Non-traditional Training 2 5 3 1 5 2 0  

  TOTAL # RPTG  INSUFF.  SPACE 5 9 5 1 10 4 3  

 
TRANSPORTATION ISSUES Economically Disadvantaged 5 11 6 2 13 6 3  

  Limited English Proficient 1 7 5 1 7 4 1  

  Single Parents/Pregnant 4 11 8 1 11 6 3  

  Displaced Homemakers 2 7 6 1 8 5 2  

  Students w/Disabilities 6 7 4 1 9 6 1  

  Non-traditional Training 3 4 4 1 6 4 0  

  TOTAL # RPTG TRANSPORTATION 7 12 8 2 16 7 3  

TIMING OF CLASSES Economically Disadvantaged 1 5 1 0 4 1 0  

  Limited English Proficient 1 3 1 0 3 1 1  

  Single Parents/Pregnant 3 7 2 0 5 1 0  

  Displaced Homemakers 2 4 2 0 5 1 0  

  Students w/Disabilities 1 1 0 0 2 1 1  

  Non-traditional Training 0 1 1 0 3 1 0  

  TOTAL # RPTG CLASS TIMING 3 9 3 0 6 1 1  
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